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St Joseph’s College Knowledge Organisers
Why do we have knowledge organisers?
Your knowledge organisers help you to be successful in many ways. Firstly, they make clear the key elements needed
in a topic to have an excellent understanding of it. If you know these elements, your teacher will help you to
understand them.

What are my teachers’ expectations of me?
You should spend time at home learning information from your Knowledge Organiser. Teachers will test you once a
week to make sure that you are able to recall the information on the Knowledge Organiser. Learning the information
will also help you in completing the daily 5 a Day in lessons.

How will my teachers use them?
Teachers may ask you to spend time using them in lessons to revise aspects of the course. Research tells us that
revision is a really good way of helping you make sure that the knowledge stays in your memory. Over time you will
build on this knowledge to make sure that you know everything you need to for your subject. Sometimes you may have
high stakes quizzes, where teachers will set a certain score that you have to reach to be successful.

How will they help me revise?
When it comes to GCSEs, you have lots of information to remember. Your Knowledge Organisers will gradually build
up this knowledge to help support you in year 11 so that when you revise, you are just recalling knowledge that you
have already stored. Also, you will have practised lots of revision techniques whilst using your Knowledge Organisers
which will help prepare you for the ﬁnal exams.

Using a Knowledge Organiser Guide for Parents and Carers
What is a knowledge organiser?
A knowledge organiser contains all the important information from a particular topic, summarised in just a few pages. It includes key words,
important facts, diagrams, methods and skills relating to the topic.

Why is it useful?
A knowledge organiser helps students to organise the content they need to learn. This makes it easier for them to remember the information
and access the facts from their memory when they need to answer an exam question.

How can it be used?
The more memories are used, the stronger the memory becomes and the easier it is to access. For students, this means regular practice at
retrieving the facts they have learnt and using them in a variety of ways. They could play games with the information, explai n the facts to
someone, apply the information to a new situation or organise the knowledge organiser into a different format.

How can I help?
The knowledge organiser contains all the facts needed to test someone on the content from a topic. This is great because it m eans you can
help someone revise content even if you haven’t studied it yourself!
- You could ask your child some questions on the content, for example the definition of a few key words, or challenge them to
draw a diagram from memory. Testing their knowledge with one or two questions a day can make a big difference to how much
information they remember. Perhaps it could become part of the after dinner or breakfast routine.
- You could prompt your child to turn some of the information on the knowledge organiser into a different format; a word list c ould become
flashcards, facts could be transformed into a mind map to show links between ideas, information could become a song, story or comic strip,
a diagram could become a poster, a collage or a model.
- You could ask your child to teach you about something on the knowledge organiser. Having to explain information to someone
else, and answer their questions about it, is a great way to reinforce their knowledge and identify areas they need to go bac k and
revise again.
- You could suggest turning the information into a multiple-choice quiz, either on paper or using a website. This task requires them to
process the information to write questions and come up with correct and incorrect answers. You could then use it to test thei r knowledge or
to host a quiz with family or friends, either at home or online.

Top tips for learning and revising the
information in your knowledge organiser
Check the website for more subject specific revision information

Flashcards

Mnemonics

Mind maps

Quotes

Online flashcards

Time lines

St Joseph’s College Art Department
Year 10 Half Term 3 - Surfaces
Exploring a variety of Materials, Media and Techniques

Colour Wheel
Assessment objective
AO2 Refine work by
exploring ideas, selecting
and experimenting with
appropriate media,
materials, techniques and
processes.
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St Joseph’s College Business Department
Year 10 Half Term 3 Topic 1.3 Putting a business idea into practice

This term we will look at the aims/objectives of a business and all the financial considerations required in starting a busin ess and keeping it going.
KEY TERM S:
Market Share: The proportion of sales in a market that are taken up by one business
Profit: The amount of revenue left once the costs have been deducted Social Objective:
Likely to be non-financial, for example to reducecarbon emissions
Aim: Is a goal that the business wants to achieve
Objective: Tasks that a business will carry out to meet an aim

SMART tasks that a business needs to carryout
to meet its aim
Why do we set aims and objectives?
•
•
•
•

Direction
Focus for employees
Planning
Measurement of success

Don’t Forget:
Social objectives
Environment
Charity

Key Terms:

Income stream: The source of regular income that a business receives (this could
be from customers or investment).
Viable: Cable of working and succeeding
Revenue: The income that a business receives from sales
Fixed Costs: Costs that do notchange
Variable Costs: Costs that change dependent on how many products or services a
business sells Income Statement: A financial statement showing the amount of
money earnt and spent in a particular period and the resulting profit or loss
Interest: A % of an amount borrowed that is repaid in addition to the original
amount
Break Even: The point in which a business's costs and revenue are equal

Will all businesses have the
same aims
and
objectives?
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St Joseph’s College Business Department
Year 10 Half Term 3 Topic 1.3 Putting a business idea into practice

This term we will look at the aims/objectives of a business and all the financial considerations required in starting a busin ess and keeping it going.
If a business borrows money from a bank they will be
charged interest. Interest is calculated at the start of a
loan agreement and is added on top of the loan amount.

Using the Contribution Method

Break-Even Graph

Questions:
1. What is the difference between an aim and an objective?
2. Provide two examples of fixed costs and two examples
variable costs.
3. Why is it important for a business to set SMART objectives?
4. How is a business impacted if the interest rates increase?
5. What is the formula for Margin of Safety?
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St Joseph’s College English Department
Year 10 Half Term 3 – Love and Relationships Poetry
This unit will explore ‘Love and Relationships Poetry’ with a focus on comparing, language and the poet’s techniques.
Key words:
Anxiety
Apprehensive
Death
Desire
Distance
Ethereal
Frustration
Grief
Intense
Intimate

Joyful
Longing
Memory
Nature
Optimistic
Playful
Proud
Sinister
Nostalgic
Possessive
Rebellious

Key steps:

Step 1: The Question
You’ll get something like this: “In [Poem Title] how does the poet present the speaker’s feelings about [Poem Topic]?” So the exam
board actually tell you the theme of the poem they want you to focus on! Don’t go off on a tangent writing any old random ideas,
stay focused on that theme. Decide which second poem you are going to write about and compare with the poem given to you in
the exam. Look at the THEME in the title and use the theme to help you choose.
.
Step 2: The Title
Another clue that the poet gives you this time is the actual title of the poem! Some poets like to be difficult and don’t put a title
(we all know someone who does that), but most see the title as really crucial to their work. After all, it is the first thingyou see
when you read a poem, it helps to sum up a poem’s ideas or gives us clues about what the poem is about Look carefully at what the
title of the poem is. How does it fit into the themes you’ve been asked to look at by the exam board?

Linking sentences:
Adding connectives, to add to
your initial ideas:
Moreover
Furthermore
In addition
Additionally
Similarly
As well as this
Contrasting connectives, to
show a different perspective
or idea:
However
On the other hand
Alternatively
Despite this
In contrast
Conversely
In spite of this
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Step 3: Meaning
You’ve studied the question, you’ve reflected on the title, we know the themes and clues given to us, so let’s read the poem and
make notes on what the poet is trying to say to us Think about:
Who the speaker is (1st/2nd/3rd person). 1st = ‘I’, 2nd = ‘You’, 3rd = ‘They/He/She/Names’. Is this poem happening to the speaker or
are they talking to someone else? Who they are speaking to. Is the speaker talking directly to you as a reader? Is the speaker
talking to someone else and you’re overhearing their conversation? What they are speaking about. We know the general themes
and clues about the poem, but now you need to think carefully about what the speaker is saying and talking about.
Step 4: Emotion, Mood and Tone
Every poem has a different mood and tone to it and every speaker presents different feelings in a poem. The unseen poems could
have any mood or tone, so it’s important to work out how the speaker or the characters in the poem feel. For some students it
helps to think of tone as a ‘sound’. How does the poem sound to you? Why?
Step 5: Language Techniques
You need to know your techniques, for example, similes, metaphors, onomatopoeia. However, it’s no good simply finding them,
you’ve got to explore how they affect the poem, how they get across meaning to the reader and how they emphasize or
accentuate ideas.
Step 6: Structure and Form
Every poet thinks very, very carefully about the order of their ideas – how they start, finish and link ideas in a poem. You want to
‘hook’ a reader in to a poem and you want to hammer home your central ideas to the reader at the very end. Think about how many
stanzas (verses) a poem has and why. Does each stanza address a different topic or perspective? Are some stanzas longer than
others? Why might the writer want shorter or longer stanzas? Are some more descriptive than others? Do some sum up key ideas
carefully and succinctly? A poem is never randomly put together, it is carefully organized for a particular effect. It’s yourjob to
interpret what you think those effects are and how the writer achieves them.
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St Joseph’s College English Department
Year 10 Half Term 3 – Love and Relationships Poetry
This unit will explore ‘Love and Relationship Poetry’ with a focus on comparing, language and the poet’s techniques.

Features of poetry

Linguistic devices:

Meter – The number of beats and bars in lines that helps to produce a rhythm
in a poem, or the rhythmic measure of a line. How many syllables does each line
have? Why? How does changing the meter affect the meaning of the poem or
the way it is read? Common types of meter or elements of meter are iambic
pentameter, dactyls, trochees, spondees and more. Do some research and find
out what they all are and how they can change a poem!

Alliteration: Repetition of the same sounds at the beginning of a sequence of
words.

Rhyme – Where words which sound similar to each other are used closely
together to link ideas and sounds.

Caesura: a metrical pause or break in a verse where one phrase ends and
another phrase begins.

Figurative Language:
Metaphor – a comparison where something is said to be something else.
Personification – giving human qualities to something which is not human.
Onomatopoeia: A word whose sound suggests what the word is meant to depict./
the word imitates the natural sound.
Oxymoron:

Two contradictory words placed together for effect.

Enjambment: the continuation of a sentence without a pause beyond the end of
a line, couplet, or stanza.

Rhetorical question: A question created to make a reader think about the topic in
hand/ asked for effect or to influence the reader in some way.

End-stop: occurs when a line of poetry ends with a full stop or definite
punctuation mark, such as a colon.

Repetition: Using a word or phrase more than once in a passage/ sentence.

Assessment Objectives:

Emotive Language: Vocabulary which inspires emotion/ intense feeling of some
kind in the reader.

AO1
Write a response related to the key word in the question.
Use comparative language to explore both poems.
Use a range of evidence to support your response and to show the
meaning of the poems.
AO2
Comment on the effect of the language in your evidence, including
individual words.
Identify any use of poetic techniques and explain their effects.
AO3
What might the poet’s intentions have been when they wrote the poem?
Comment on the historical context – when was the poem published and
what impact might it have had then, and today?
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Second person ‘you’ (direct address): Writing directly for/ to the reader and
using the pronouns ‘you’/ ‘your’ to indicate this.
Simile: A comparison using ‘like’ or ‘as’.

Triples (rule of three): Collection of three related elements/ words/ phrases.
Imperative verbs (commands): Verbs which command/ instruct/ direct.
Use of colour/ senses: Colour and a focus on sound/ texture etc really enhances
description and brings it to life for the reader.
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St Joseph’s College English Department
Year 10 Half Term 3 – Love and Relationships Poetry
This unit will explore ‘Love and Relationships Poetry’ with a focus on comparing, language and the poet’s techniques.
Mother, Any Distance by Simon Armitage

Love’s Philosophy by Percy Bysshe Shelley

Themes: Bonds, Parental Love, Connections, Anxiety
Content, Meaning and Purpose
-The speaker describes how his mother helps him to move into
a house, using the event as a symbol for his burgeoning
independence.
-The tape measure they use is an extended metaphor for their
bond (and might symbolise an umbilical cord).
-His mother is his ‘Anchor” but he gradually breaks away from
her. He craves more freedom but is also anxious about
exploring the world without the security of her support.

Tones: Apprehensive, Optimistic

Themes: Longing, Unrequited Love, Nature

Context
Content, Meaning and Purpose
-The poem was published in 1993, when Armitage was 30 years old. -This is a very persuasive poem, where the speaker tries to convince
-It was part of a collection called Book of Matches. The poems
a love interest that she should be with him.
within this book were all short enough to be read within the time it -It starts by emphasising how all things in the world are mingled and
takes a match to burn. This poem aims to convey a powerful
mixed, and that nothing is single.
parent-child relationship in a short space of time.
-He then draws on religious imagery and the ‘law divine’ to warn her
that their relationship is God’s wish, and that she cannot possibly
deny him.

Language
Form and Structure
-Language of exploration conveys adventure but also anxiety -Sonnet-like structure (but with an extra line symbolising him
about finding his independence: “the acres of walls, the
breaking away), emphasises love for his mother. Irregular rhyme
prairies on the floors”, “I space-walk through the empty
scheme symbolises his desire for independence conflicted with his
bedrooms, I climb the ladder to the loft”, “I reach towards […] anxiety over loosening their bond.
an endless sky to fall or fly”.
-First two stanzas open with direct address, “Mother”, “You”
-Tape measure is an extended metaphor of an umbilical cord creating a personal tone with her as the subject. Final stanza shifts
(support and nourishment): “the line still feeding out,
to “I”: he is now the focus.
unreeling years between us”.
-Single-word sentences (“Anchor. Kite”) and regular caesura slow
-She must now let him go: “breaking point, where something pace and convey apprehension.
has to give”, “your fingertips still pinch”.
-Ellipsis in final stanza conveys uncertainty and how he finally
reaches out towards the “endless sky”.
Sonnet 29 – ‘I think of thee!’ by Elizabeth Barret Browning
Themes: Obsession, Passionate Love, Longing
Content, Meaning and Purpose
-This sonnet is a declaration of passionate love by the narrator
to her lover.
-She tells how she obsessively thinks of him, so much that her
thoughts have begun to obscure the reality of him.
-She then reassures him that these thoughts cannot replace
him, before urging him ‘renew’ his presence with her and
remind her that he is ‘dearer, better!’.
-Browning conveys how longing for a lover can consume you,
make you impatient and even distort reality.
Language
-Extended metaphor of the lover as a strong tree, and the
narrator’s obsessive thoughts as vines that grow around him.
Her ‘wild vines’ ‘hides the wood’.
-‘I think of thee!’: immediate direct address of her lover
creates a personal and intimate tone.
-‘Renew they presence’, ‘Rustle thy boughs’: imperatives
reveal her longing and urgency.
-Sibilant sounds (presence; as strong as a tree should..) create
the rustling sound of her ‘thoughts’.
-‘Drop down heavily’ conveys the weight of her obsessive
thoughts, and her desire to shed them.
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Tones: Frustration, Playfulness
Context
-Shelley was a Romantic poet. Romanticism was huge movement
in 18 th and 19 th century literature, whereby writers focused on the
power of (and connections between) human emotion and the
natural world.
-The poem was first published in 1819.
-Shelley’s use of religion as a persuasive technique in the poem is
ironic as he was an atheist (didn’t believe in God), a highly
controversial viewpoint in the 19 th Century.

Language
Form and Structure
-‘Nothing in the world is single’: conveys how she cannot possibly be -The poem uses an ABABCDCD rhyme scheme, but with some halfalone.
rhymes in both stanzas (river, ever / heaven, forgiven) reflecting
-‘mountains kiss high heaven’, ‘mountains clasp one another’:
the discord of the situation.
personification of nature compares his love to the natural world and -The dash before the final line in each stanza (rhetorical questions
laws of the universe.
to the girl) disrupts the poem’s rhythm, reflecting how her
-‘All things by a law divine’: religious connotations suggest that the rejection disrupts nature.
relationship is pre-ordained and his love interest should not go
-Repetition of words linked to physical desire: kiss, clasp.
against God’s wishes.
-The poem is short and concise, adding to its impact as a
‘No sister-flower would be forgiven/If it disdain’d its brother’: he persuasive message.
suggests that God will not forgive her if she does not accept and
return his love.

Before You Were Mine by Carol Anne Duffy
Themes: Parental bonds, Admiration, Nostalgia, Guilt
Context
Content, Meaning and Purpose
- Browning wrote the poem in 1845-46 about her then lover, and -The speaker describes the formative (young) years of her mother,
future husband, Robert Browning.
before she gave birth to the speaker.
-Deeply personal, and was meant to be a private poem but he
-This ten-year period is described with the nostalgia of a vibrant
encouraged her to publish it, and so she did so within a collection youth.
called ‘Sonnets from the Portuguese’ – pretending that she had
-The speaker has a deep admiration, with perhaps hints of jealousy,
translated the poems from Portuguese. Nobody fell for the story. for her glamorous and fun-loving mother.
-There is a joyous religious undertone to the poem. She compares -There are then hints of guilt as the speaker describes how her
him to palm tree: in Christianity, the palm tree represents faith.
mother’s life was never the same after she was born.
Tones: Intense, Intimate, Joyful

Tones: Personal, Possessive, Reflective
Context
-Carol Anne Duffy was born in 1955 in Glasgow. The poem was
published in 1993. I
-It is an autobiographical poem and makes reference to the
streets of Glasgow (George Square), conveying her nostalgia for
her home city.
-Duffy was made Poet Laureate in 2009.

Language
Form and Structure
Form and Structure
-The first three stanzas refer to the ten years prior to the
-The traditional form of a sonnet is eight lines (octave) presenting -“the fizzy, movie tomorrow the right walk home could bring”:
speaker’s birth. Each stanza opens with a reference to time.
a problem, followed by six lines (sestet) presenting a solution. This ‘fizzy’ conveys the excitement of the mother’s youth, and the
sonnet breaks with convention by presenting the solution, or volta, prospect of a date at the movies if she bumped into the right person. -Imagery of streets and pavements is repeated throughout the
(for him to ‘instantly’ return) in the middle of line 7: this urgency -“those high-heeled red shoes, relics”: imagery of shoes symbolise poem. This creates a personal and nostalgic effect, and conveys
vibrancy of youth; they are now relics – a piece of history, perhaps
the mother as a streetwise and savvy young girl.
shows the narrator’s impatience to be with him.
with spiritual significance.
-Enjambment, caesura and free verse create a conversational and
-Repetition of ‘thee’ conveys her obsession with him.
-Possessive language: “mine”; “whose small bites on your neck,
anecdotal effect.
sweetheart” inverts the maternal relationship; “my loud possessive
yell”. Conveys how she owned, and perhaps hindered, her mother.
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St Joseph’s College English Department
Year 10 Half Term 3 – Love and Relationships Poetry
This unit will explore ‘Love and Relationships Poetry’ with a focus on comparing, language and the poet’s techniques.
Porphyria’s Lover by Robert Browning
Themes: Possession, Passivity, Insanity

Winter Swans by Owen Sheers
Tones: Dark, Sinister, Sexual, Violent

Content, Meaning and Purpose
-Dramatic monologue recounting the stormy night when the
speaker strangled his lover, Porphyria, to death.
-At first, he seems to be angry with his lover, remaining silent
and passive to her affection.
-The speaker is clearly insane and believes that Porphyria
wishes to be murdered in order to be with him forever.

Language
-‘let the damp hair fall’: conveys Porphyria’s sexuality, which
would have been viewed as sinful by Victorians.
-‘Murmering how she loved me’: verb ‘murmering’ suggests
he doesn’t believe her, or feels manipulated.
-‘That moment she was mine, mine’: he seizes and preserves
this moment of control by killing her. Repetition of ‘mine’ is
sinister.
-‘Blushed bright beneath my burning kiss’: he is deluded,
thinking that the redness in her strangled face is actually just
blushing. Juxtaposition of ‘burning kiss’ conveys destructive
passion.

Walking Away by C. Day Lewis

Themes: Nature, Separation, Loss, Reconciliation

Context
-Porphyria is a disease that can result in insanity. Browning might
be comparing being in love with insanity and a delusional view of
reality.
-Porphyria is portrayed as a sexual and seductive woman, which
would have attracted criticism in Victorian times. This could,
however, be the untrustworthy speaker’s way of justifying the
murder.
-First published in 1836, and draws on Romantic era imagery of
nature and strong emotion.

Content, Meaning and Purpose
-The poem describes a troubled couple walking around a lake
after two days of heavy arguments.
-They are “silent and apart” until they are captivated by the sight
of two swans on the lake.
-The swans become a metaphor for companionship, commitment
and longevity (“They mate for life”), and inspire reconciliation
between the couple.
-Inspired by nature, the couple’s problems begin to heal by the
end of the poem.
Language
Form and Structure
-“The clouds had given their all – two days of rain”:
-Asymmetrical rhyme scheme (ABABB) and enjambment create
and effect of instability and unpredictability – just like the speaker personification and pathetic fallacy symbolise two days of
arguments and heartbreak between the couple.
himself.
-“the waterlogged earth gulping for breath”: speaker feels like
-Poem is in two parts that mirror each other:
he is weighed down and drowning in their problems. It may be
First half: Porphyria is dominant, speaker is passive
the last breath of their marriage.
Volta (turning point) line 31: ‘I looked up at her eyes’
-“slow-stepping in the lake’s shingle and sand”: they are
Second half: Speaker is dominant, Porphyria is passive.
dancing, although slowly. The sibilance creates a soft, calming
This perhaps reflects the all-consuming power of love.
sound, helping to heal their problems.
-Contrasts of love and violence used throughout.
-Repetition of ‘yellow hair’, first to convey her beauty, then used -“like a pair of wings settling after flight.”: they are reunited.
Present participle “settling” conveys how they will need to
to murder her.
continue to work on their problems.
Singh Song! by Daljit Nagra

Tones: Tense and Painful shifting to Hopeful.
Context
-Owen Sheers grew up in South Wales.
-Winter Swans was part of his 2005 collection of poems entitled
‘Skirrid Hill’, a title which originates from the Welsh name ‘Ysgirid
Fawr’: this roughly translates as ‘shattered mountain’.
-The collection deals with themes of separation, as exemplified by this
raw poem about a man and a woman in the grip of relationship
problems.

Form and Structure
-Organised in tercets (three-line stanzas) which have no rhythm nor
rhyme: this reflects the turbulent nature of their relationship.
-The first four stanzas portray their troubles; the final three stanzas
convey the healing of their relationship.
-The volta occurs in line 14 (“porcelain over the stilling water”) when
the troubled waters of their relation ship suddenly become still,
starting the reconciliation.
-Final stanza is a couplet: the unbalanced tercets are now replaced by
a balance and harmony. A couplet also traditionally represents a
conclusion.

Tones: Anxiou
s ,Aut h
entic ,M elanch
oly

Themes: Parental love, Protectiveness, Loss

Themes: Passionate Love, Marriage, Parental relationships

Content, Meaning and Purpose
-First person narrative where the poet reflects back on the
anxiety of dropping his young son off for his first game of
football at boarding school.
-Eighteen years on, he is still affected by the image of his son
nervously walking away.
-The poem ends with the acceptance that this is a process that
all parents must go through, and “love is proved in the letting
go”.
Language
-Painful verbs convey the intensity of the experience:
“Wrenched”, “scorching”, “Gnaws”.
-Images of nature convey how the father now realises that this
is a natural process for parents: “A sunny day with the leaves
just turning”, “nature’s give and take”. “Into the wilderness”
also conveys anxiety.
-“The touch-lines new-ruled”: new boundaries were set for
the father, symbolising the son’s independence.
-“Ordeals will fire one’s irresolute clay”: irresolute means
‘uncertain’. He now accepts that the experience will make his
son more solid and strong, like fired clay.
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Context
-Cecil Day Lewis was an Irish poet who lived between 1904 and
1972. This poem was published about 1962 and is about his first
son, Sean.
-He was the poet laureate for five years until his death.
-Day Lewis had himself attended boarding school and so could
appreciate the anxiety and pain from both sides of the
relationship: this is apparent in the descriptions of his nervous
son.
Form and Structure
-First-person narration conveys personal nature of the poem.
-The use of enjambment and caesura create a conversational
tone, further adding to the personal tone and authenticity of the
poem.
-Steady rhyme scheme of ABACA reflects the consistency of the
father’s love for his son.
-First two stanzas describe the day (eighteen years ago) and the
final two stanzas reflect on how the memory still pains him after
so long.
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Content, Meaning and Purpose
-The speaker is a young British Indian man who works in his parent’s
shop. He is smitten with his new bride, and begins to disregard his
responsibilities in the shop in order to spend more time with her.
-His wife’s modern, British outlook creates a contrast with the
traditional Indian values of his parents: she is changing his life, his
outlook and his priorities.
-Big message: love/romance beats money/business.
Language
-“made love like vee rowing through Putney”: humorous simile for
sex conveys child-like excitement.
-“high heel tap di ground” conveys blend of Indian and Western
culture. Monosyllabic words create rhythm.
-Images od rebellion: “vid my pinnie untied”, “she effing at my
mum”, “making fun at my daddy”. She is fun and influences him to
be more rebellious.
-“vee cum down whispering stairs”: their romance has a sense of a
forbidden thrill. Personification of stairs adds yet another voice:
everyone watches their love.
-“Is priceless baby”: final line sums up message of poem – love
means more than money or business.
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Tones: Cheerful, Proud, Rebellious
Context
-Nagra is a British poet of Indian descent. He was born in Bradford
in 1966.
-Much of his poetry charts the experiences of first-generation
Indian immigrants, and their families.
-This poem creates a rich blend of cultural contrasts (Indian and
Western) and generational differences (his parents’ disciplined
attitude to business versus his carefree, romantic outlook).
Form and Structure
-Multiple voices (speaker, shoppers, wife) create sense of a rich
community, reflecting his emotions.
-Loosely arranged in the form of a song, with a chorus (“Hey Sing,
ver yoo bin?”) which creates a joyous tone.
-No regular rhythm or rhyme scheme, reflecting his new carefree
and light-hearted attitude to life.
-Contrasts (upstairs vs shop; wife is both a “gun” and “teddy”;
“effing” vs Punjabi) reflect the blend of cultures, and of his old and
new life.
-Repetition of “my bride” conveys his pride and excitement over his
recent marriage.
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St Joseph’s College English Department
Year 10 Half Term 3 – Love and Relationships Poetry
This unit will explore ‘Love and Relationships Poetry’ with a focus on comparing, language and the poet’s techniques.
Climbing My Grandfather by Andrew Waterhouse

When We Two Parted by Lord Byron

Themes: Discovery, Family, Admiration

Tones: Firm, Loving, Nostalgic

Content, Meaning and Purpose
-The speaker used the extended metaphor of mountaineering to
describe how he gets to know his grandfather: he is climbing up his
body and trying to discover things about him (“trying to get a
grip”).
-Like climbing a mountain, the journey is tiring and requires
persistence, but holds great rewards.
-The message might be that we should work hard to invest in our
relationships, and to create bonds.
Language
-“I discover the glassy ridge of a scar”: he is discovering previously
unknown things about his grandfather; scar suggests a painful
memory.
-“his thick hair (soft and white at this altitude)”: hair is compared
a snowy mountain top: a place of beauty.
-“I can only lie watching clouds and birds circle”: symbolises the
rewards of the relationship, once the mountain is climbed. Also
links their bond to nature.
-“to drink among teeth. Refreshed”: the relationship nourishes
him and re-energises him.
“knowing the slow pulse of his good heart”: he has finally gained
knowledge, and feels the steady and reliable love of his
grandfather.
Eden Rock by Charles Causley
Themes: Memories, Family/Parents, Bonds

Context
-Andrew Waterhouse was a lecturer at an agricultural college.
-This was taken from his first book of poetry, published in 2000. He
died in 2001.
-The poem seems to be autobiographical, with the poet reminiscing
about his childhood – when perhaps everything seemed bigger,
including his grandfather.

Form
-The poem is formed of one solid block of text, representing the solid
structure and impressiveness of both a mountain and of his
grandfather.
-Each line tracks the journey of the ascent, and charts the speaker’s
growing relationship with grandfather.
-The free verse and enjambment create an adventurous pace: the
speaker barely pauses for breath in his pursuit of closeness and
knowledge.
-Present tense adds to the sense of immediacy and adventure: the
journey is unfolding before the reader’s eyes.
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Tones: Anger, Bitterness, Grief

Content, Meaning and Purpose
-Speaker is directly addressing a former lover who no longer
shows any affection for him.
-He is clearly still affected by the relationship and angry at her
coldness towards him and her continued promiscuity.
-The poem conveys how the pain of a broken love affair is
similar to grief: there is imagery of death in the poem.

Context
-The poem is thought to be an autobiographical account of one of
Byron’s many affairs.
-He claimed to have written it in 1808 but did not publish it until
1816 in order to hide protect the identity of the married woman
in the poem.
-The account of the love affair may be somewhat one-sided, and
potentially an unfair portrayal of the woman. This might reflect
his bitterness and pain.

Language
-Recurring imagery of death (extended metaphor): ‘Pale grew
they cheek and cold’, ‘A knell to my ear’, ‘In silence I grieve.’
-‘Half-broken hearted’: ‘half’ suggests they weren’t fully in
love, or that she didn’t love him back.
-‘I hear they name spoken/And share in thy shame’: she has a
reputation for promiscuity, and he’s ashamed to have known
her. Sibilance of sh = secrecy.
-‘I rue thee, Too deeply to tell’: he has deep regret for the
affair and doesn’t feel that the poem can fully convey the
strength of his bitterness and anger.

Form and Structure
-Shifting tense between past, present and future emphasises the
speaker’s persistent pain.
-His rhetorical questions convey how he still requires closure on
the relationship.
-Consistent ABABCDCD rhyme scheme: highlights certain words
(tears, cold, kiss, broken, shame) and creates the effect of fate
and certainty – the relationship was always doomed.
-Repetition of ‘silence and tears’ from first to last stanza:
emphasises secrecy and pain.

Neutral Tones by Thomas Hardy
Themes: Loss, Longing, Heartbreak

Tones: Light, Ethereal,Nost algic

Content, Meaning and Purpose
-The speaker is reminiscing about his parents as a young couple, as
they picnic by a stream. It is written in the present tense to make
the memory seem real.
-They live a simple but happy life; conveying the importance of
family and how wealth is not important.
-They encourage him to cross the stream towards them, possibly
symbolising his birth or his death as he joins them in the next life:
“Crossing is not as hard as you might think”.
Language
-Everyday nostalgia: the parents are presented as living a simple but
happy life. “She pours tea from a Thermos, the milk straight from
an old H.P Sauce bottle”, “tin cups”.
-“Eden Rock”: Biblical reference to the Garden of Eden; he holds his
parents and their idyllic life in very high regard.
-Language of light, conveying images of hope and peace: “Her hair
[…] takes on the light”, “sky whitens as if lit by three suns”.

Themes: Loss, Heartbreak, Longing

Context
-Charles Causley was (like Laura Dooley) from Cornwall. He lived
from 1917-2003.
-Published in 1988, the poem is thought to be autobiographical: he
is perhaps talking about his parents.
-Causley said that he had made-up the location of Eden Rock. It is a
dream-like place, and perhaps reflects an idyllic life rather than his
actual life.

Content, Meaning and Purpose
-The narrator recalls the day when he realised that a
relationship had ended, and had to face the inevitable.
-He and his lover were stood by a pond. He describes how her
eyes and smile revealed her feelings: he believes that she had
become bored and fallen out of love with him.
-The final stanza is in the present, and conveys how he still
thinks about that fateful day, and how he has lost faith in love.

Form
Language
--The first three stanzas present his parents, portraying their idyllic
-“We stood by a pond that winter day”: standing still and the
existence. Fourth and fifth stanzas include the speaker as they
cold set the tone of their relationship.
encourage him to cross.
-“tedious riddles” “played” “lost”: imagery of love as a game –
-The poem uses half-rhymes to create a gentle, flowing rhythm,
a game that he lost.
adding to the laid back and ethereal tone.
-“Like an ominous bird a-wing…”: bird represents the
-Enjambment after “Leisurely” slows pace, adding to the feeling of
relationship flying away; ellipsis conveys passage of time leading
relaxation.
to the current day in fourth stanza.
-Monosyllabic final line is separated and the tone shifts to mundane
-“love deceives, And wrings with wrong”: he doesn’t trust love
and disappointment. Perhaps his own life failed to reflect this
as it has caused him so much ‘wrong’.
imagined/rememb ered existence.
-“God-curst sun”: the plosive ‘t’ sound creates a harsh and
bitter tone.
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Tones: Neutral, Pessimistic, Melancholic

Context
-Thomas Hardy was a British poet known for his pessimistic and
dreary poems.
-Neutral tones, written in 1867, is no exception.
-His pessimism may be linked to his unhappy first marriage, or
perhaps his discontent with 19th Century industrialisation and
the loss of traditional country ways which he held so dear (he
was from Dorset).
Form and Structure
-The first three stanzas recall the day by the pond, whilst the
final stanza jumps forward in time to show that the memory is
still foremost in his mind – and has tainted his view of love.
-The final line of each stanza is indented. This creates a pause
which slows the pace and reflects his sadness.
-The poem ends with imagery of the pond and surrounding
leaves (as seen in the first stanza). Circular structure confirms
the lingering, and inescapable, pain.
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St Joseph’s College English Department
Year 10 Half Term 3 – Love and Relationships Poetry
This unit will explore ‘Love and Relationships Poetry’ with a focus on comparing, language and the poet’s techniques.
Letters from Yorkshire by Laura Dooley
Themes: Longing, Reminiscing, Connections
Content, Meaning and Purpose
-The narrator speaks about a friend living in the countryside who
sends her letters about his rural life.
-She is now a writer living in the city and reminisces about her
former rural lifestyle.
-She wonders whether he has a more fulfilling life: “Is your life
more real because you dig and sow?”.
-Finally, it shows how connections to places and people can be
maintained with words.
Language
-“digging his garden, planting his potatoes”: physical verbs (also
“breaking” and “clearing”) convey the man’s active rural and
outdoors lifestyle.
-“It’s not romance, simply how things are”: grounds the poem in
mundane reality, and a melancholic tone.
-“his knuckles singing”: conveys the energising effect that rural
work has on his hands, later contrasted with the speaker’s
soulless “feeding words onto a blank screen”.
-“pouring air and light into an envelope”: tone shifts to hopeful
and magical tone, romanticising rural life.

Follower by Seamus Heaney

Tones: Melancholic, Rustic, Nostalgic
Context
-Maura Dooley was born in Cornwall in 1957. She spent three years
of her life living in Yorkshire. She now lives in London.
-The poem is autobiographical – it reflects her own life.
-The relationship between the man and woman is unclear, and
irrelevant: the important relationship here is between the narrator
and the rural lifestyle.

Form and Structure
-Free verse and use of 2 nd person narrative (“your” and “you”)
creates the effect of a conversation or letter, and a personal tone:
the narrator is reaching out to the man in the poem.
-First three stanzas emphasise the contrast between their lives.
-Final two stanzas emphasise the connection between their “souls”.
-Enjambment between “seasons” and “turning” reflects that passing
of time and seasons; emphasises the seasons that she is missing by
being in the city.

The Farmer’s Bride by Charlotte Mew
Themes: Longing, Control, Fear, Possession
Content, Meaning and Purpose
-This dramatic monologue tells the story of a farmer’s marriage to
a ‘too young’ bride. Since their marriage she has always been
scared of him (and of all men).
-The poem conveys his frustrations and his attempts to understand
why she rejects him, both emotionally and physically.
-His frustration builds towards the end of the poem, when he
appears to lose control, suggesting that he may force himself upon
her.

Tones: Rugged, Nostalgic

Content, Meaning and Purpose
-The speaker recalls how he would watch his father expertly
plough the fields on the farm where he grew up.
-His father is an image of strength and reliability: the son was in
admiration of him and wanted to grow up to be like him.
-The poem ends with a role reversal: his elderly father is now
reliant on him, and “will not go away”, ambiguous reference to
their relationship.

Context
-Seamus Heaney lived from 1939-2013.
-He grew up on his father’s farm in Northern Ireland and so the
poem is thought to be autobiographical.
-The poem was published in 1966, within a collection on
themes of childhood, identity and rural life.
-Many of his poems praised the concept of hard work and a
rural lifestyle.

Language
-“His shoulders globed like a full sail strung”: assonance of ‘ou’
and ‘obed’ emphasise the size of his father’s shoulders; simile
conveys how his father can harness great power like a sailing
ship.
-“An expert”: short sentence, caesura and sharp consonant
sounds reflect father’s precise and unquestionable skill.
-“I stumbled in his hob-nailed wake”: son’s clumsiness contrasts
the father’s expertise; the sailing metaphor is extended – the
father is so powerful he leaves a ‘wake’ like a ship. He leaves a
great impression on the boy.

Form and Structure
-The six stanzas of four lines each are written in iambic
pentameter. The steady rhythm reflects the steadiness and
reliability of the father’s ploughing.
-The rhyme scheme of ABAB occasionally slips to half-rhymes,
symbolising how the boy falls short of his father.
-Structure mirrors movement of the horse: the enjambment of
“a single pluck / Of Reins” reflects the turning around of the
horse.
-The volta (and role reversal) occurs in the final stanza when it
is his father who is “stumbling / Behind me”.

Tones: Frustrated, Dark, Predatory
Context
-Published in 1912.
-Charlotte Mew was thought to be homosexual and lived through a
time when homosexuality was not accepted by society.
-This might explain some of the poem’s themes. The poem deals
with an unconventional relationship – and frustrated desire for a
woman.

Language
Form and Structure
-Theme of patriarchy (male control): “I chose a maid” and hunting -Strong rhyme scheme drives poem on. Mainly in iambic
conveys his perceived weakness of women “We chased her, flying tetrameter, but rhyme scheme varies to build pace: reflecting the
like a hair”.
building frustrations of the farmer.
-Use of strong dialect (“she runned away” “Out ‘mong the sheep”) -The farmer narrates throughout; his wife has no voice, reflecting
gives a realistic voice to the farmer, giving the poem a personal
the patriarchal theme of the poem.
edge.
-Frantic repetition and ending on an exclamation mark in final
-Language about nature (“harvest time” “birds and rabbits”)
stanza conveys the climax of his frustration: “the brown, The brown
reflects the farmer’s identity, and how he believes that their
of her – her eyes, her hair, her hair!”
relationship goes against nature.
-“One leaf in the still air falls slowly down”: conveys the farmer’s
loneliness and frustration.
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Themes: Memories, Family/Parents, Admiration
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St Joseph’s College English Department
Year 10 Half Term 3 – Love and Relationships Poetry

Key words and Vocabulary:

Anxiety – a feeing of worry, nervousness, or unease about something
Apprehensive – anxious or fearful that something bad will happen
Death - the action or fact of dying or being killed; the end of a life
Desire – a strong feeling of wanting to have something or wishing for something
Distance – make (someone or something) far off or remote in position or nature
Ethereal – extremely light and delicate in a way that seems not to be of this world
Frustration – the feeling of being upset/annoyed as a result of being able to change
Grief - intense sorrow, especially being caused by someone’s death
Intense – of extreme force, degree, or strength
Intimate – closely acquainted; private and personal
Joyful – feeling, expressing, or causing great pleasure and happiness
Longing – a yearning desire
Memory – the faculty by which the mind stores and remembers information
Nature – the phenomena of the physical world, including plants, animals and landscape
Optimistic – hopeful and confident about the future
Playful – fond of games and amusement; light-hearted
Proud – feeling deep pleasure or satisfaction as a result of one’s achievements
Sinister – giving the impression that something harmful or evil will happen
Nostalgic – feeling, evoking, or characterised by nostalgia
Possessive – demanding someone’s total attention and love
Rebellious – showing a desire to resist authority, control, or convention
Respect for FAITH
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St Joseph’s College English Department
Year 10 Half Term 3 – Unseen Poetry , Section C
This unit will explore ‘Unseen Poetry’ with a focus on comparing, language and the poet’s techniques.
Key words:
Alliteration
Triples
Metaphor
Imperative verbs
Personification
Use of colour/senses
Onomatopoeia
Oxymoron
Rhetorical question
Repetition
Emotive language
Second person
Simile

Linking sentences:
Adding connectives, to add to your
initial ideas:
Moreover
Furthermore
In addition
Additionally
Similarly
As well as this
Contrasting connectives, to show a
different perspective or idea:
However
On the other hand
Alternatively
Despite this
In contrast
Conversely
In spite of this
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Key steps:

Step 1: The Question
You’ll get something like this: “In [Poem Title] how does the poet present the speaker’s feelings about [Poem Topic]?” So the
exam board actually tell you the theme of the poem they want you to focus on! Don’t go off on a tangent writing any old
random ideas, stay focused on that theme.
.
Step 2: The Title
Another clue that the poet gives you this time is the actual title of the poem! Some poets like to be difficult and don’t put a
title (we all know someone who does that), but most see the title as really crucial to their work. After all, it is the first
thing you see when you read a poem, it helps to sum up a poem’s ideas or gives us clues about what the poem is about Look
carefully at what the title of the poem is. How does it fit into the themes you’ve been asked to look at by the exam board?

Step 3: Meaning
You’ve studied the question, you’ve reflected on the title, we know the themes and clues given to us, so let’s read the poem
and make notes on what the poet is trying to say to us Think about:
Who the speaker is (1st/2nd/3rd person). 1st = ‘I’, 2nd = ‘You’, 3rd = ‘They/He/She/Names’. Is this poem happening to the
speaker or are they talking to someone else?
Who they are speaking to. Is the speaker talking directly to you as a reader? Is the speaker talking to someone else and
you’re overhearing their conversation?
What they are speaking about. We know the general themes and clues about the poem, but now you need to think carefully
about what the speaker is saying and talking about.
Step 4: Emotion, Mood and Tone
Every poem has a different mood and tone to it and every speaker presents different feelings in a poem. The unseen poems
could have any mood or tone, so it’s important to work out how the speaker or the characters in the poem feel. For some
students it helps to think of tone as a ‘sound’. How does the poem sound to you? Why?
Step 5: Language Techniques
You need to know your techniques, for example, similes, metaphors, onomatopoeia. However, it’s no good simply finding them,
you’ve got to explore how they affect the poem, how they get across meaning to the reader and how they emphasize or
accentuate ideas.
Step 6: Structure and Form
Every poet thinks very, very carefully about the order of their ideas – how they start, finish and link ideas in a poem. You
want to ‘hook’ a reader in to a poem and you want to hammer home your central ideas to the reader at the very end. Think
about how many stanzas (verses) a poem has and why. Does each stanza address a different topic or perspective? Are some
stanzas longer than others? Why might the writer want shorter or longer stanzas? Are some more descriptive than others?
Do some sum up key ideas carefully and succinctly? A poem is never randomly put together, it is carefully organized for a
particular effect. It’s your job to interpret what you think those effects are and how the writer achieves them.
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St Joseph’s College English Department
Year 10 Half Term 3 – Unseen Poetry, Section C
This unit will explore ‘Unseen Poetry’ with a focus on comparing, language and the poet’s techniques.

Features of poetry

Key words and vocabualry:

Meter – The number of beats and bars in lines that helps to produce a rhythm
in a poem, or the rhythmic measure of a line. How many syllables does each line
have? Why? How does changing the meter affect the meaning of the poem or
the way it is read? Common types of meter or elements of meter are iambic
pentameter, dactyls, trochees, spondees and more. Do some research and find
out what they all are and how they can change a poem!

Alliteration: Repetition of the same sounds at the beginning of a sequence of
words.

Rhyme – Where words which sound similar to each other are used closely
together to link ideas and sounds.

Caesura: a metrical pause or break in a verse where one phrase ends and
another phrase begins.
Enjambment: the continuation of a sentence without a pause beyond the end of
a line, couplet, or stanza.
End-stop: occurs when a line of poetry ends with a full stop or definite
punctuation mark, such as a colon.

Onomatopoeia: A word whose sound suggests what the word is meant to depict./
the word imitates the natural sound.
Oxymoron:

Two contradictory words placed together for effect.

Rhetorical question: A question created to make a reader think about the topic in
hand/ asked for effect or to influence the reader in some way.
Repetition: Using a word or phrase more than once in a passage/ sentence.
Emotive Language: Vocabulary which inspires emotion/ intense feeling of some
kind in the reader.

Assessment Objectives:

Question 27.1

Second person ‘you’ (direct address): Writing directly for/ to the reader and
using the pronouns ‘you’/ ‘your’ to indicate this.

AO1:
• Critically explore and respond to task and text
• Judicious use of precise references to support interpretation(s)

Simile: A comparison using ‘like’ or ‘as’.

AO2:
• Analysis of writer’s methods with subject terminology used judiciously
• Exploration of effects of writer’s methods on reader

Question 27.2
AO2:
• Analysis of writer’s methods with subject terminology used judiciously
• Exploration of effects of writer’s methods on reader

Respect for FAITH

Figurative Language:
Metaphor – a comparison where something is said to be something else.
Personification – giving human qualities to something which is not human.

Respect for LEARNING

Triples (rule of three): Collection of three related elements/ words/ phrases.
Imperative verbs (commands): Verbs which command/ instruct/ direct.
Use of colour/ senses: Colour and a focus on sound/ texture etc really enhances
description and brings it to life for the reader.
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St Joseph’s College Geography Department
Year 10 Half term 3: The UK’s Evolving Human Landscape
This topic is about how the UK’s human landscape – its places and people – has evolved as well as a case study of London.

Population density is highest in urban cores

Urban cores have more economic activity

UK & EU Government Policies aim to reduce differences in wealth

Some rural areas of the UK have high levels of poverty
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Business parks

Connectivity
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Counterurbanisation

Culture

Decentralisation

Deindustrialisation

Depopulation

Deprivation
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E-commerce

Electrification

Enterprise zones

Environmental
quality
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Flexible working
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Globalisation

Green belt

Immigration
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Knowledge
economy

Migration
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Net immigration
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Northern
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Out-migration

Population
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Quality of life
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sector

Radial network

Rebranding

Recycling

Regeneration
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Retail park

Re-urbanisation
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Rural-urban
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Secondary
sector

Studentification

Suburbanisation

Sustainable

Tertiary sector

Trans-national
corporation

Tourism

World city

Some rural areas of the UK have high levels of poverty

Primary and secondary industries have declined

The UK economy is increasingly affected by TNCs

St Joseph’s College History Department
Year 10 Half Term 3: THE NAZI DICTATORSHIP 1933-39
From 1933 to 1939, Hitler tightened his hold on Germany

Key dates and events:

Key words/Terms
Term
Censorship

Definition
This is where all sources of media information are monitored to ensure complete control
over what is being published.
Concentration Camps were normally located in isolated areas away from the public. They were secretive
Camps
places; inmates were usually political prisoners or people of whom the Nazis disapproved.
Concordat
An agreement signed between the Nazis and the Pope, confirming freedom of worship for
Catholics in Germany, provided Catholic priests did not interfere in German politics
Gestapo
The Geheime Staatspolizei, the Nazi Party’s non-uniformed secret police
Kristallnacht
Literally, ‘crystal night’-or night of broken glass; a time of violence against Jews and
Jewish properties
Lebensborn
‘Fountain of life’. Set up by the Nazis in 1935. It encouraged childbirth by providing
nurseries and financial aid to mothers. Later it made single women available for
fertilisation by SS men.
Mother’s
This was a Nazi award given to women for the number of children they produced.
Cross
Persecution
Planned and persistent mistreatment
Rallies
Big public meetings, used to increase enthusiasm or support for an organisation or
movement
Rearmament
The policy of increasing armed forces and weapons in preparation for war
Schutzstaffel
The SS, a military group set up in 1925 as a personal bodyguard for Hitler
Totalitarian
A country where the government controls all aspects of society and people’s lives
State

Key knowledge:

From 1933 to 1939, Hitler tightened his hold on Germany. He did this by
a combination of careful planning, manipulation of the legal system and
intimidation.
In 1933 Hitler was chancellor of a government elected from many
political parties with local and national representatives and two powerful
heads of government. By 1939 Hitler was the sole leader of a singleparty state with no independent local government.
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The Reichstag Fire (February 1933) The parliament
building burned down. It was blamed on a communist.
Hitler made President Hindenburg think the communists
were going to take over and declared a state of
Emergency.
The Enabling Act (March 1933). The Act said Hitler
could make laws without the Reichstag. He got this extra
power for 4 years.
Hitler banned all political parties and Trade Unions. The
only party allowed was the Nazi party from 1933
onwards. He did this to remove organised opposition to
the government. He did it to make the party stronger.
President Hindenburg died in August 1934. Hitler
declared himself Fuhrer – with the powers of both
Chancellor and President. In a vote 90% of voters
agreed. This change, combined with earlier ones, made
Hitler a dictator.
Hitler set up the SS in 1925. He did this as his
‘protection squad’. They wore black shirts. They were the
‘elite’ fighting force. From 1929, Himmler ran it and
expanded it to 50,000 men. One unit of the SS, called
the ‘Death’s Head Units’, ran the concentration camps.
Concentration Camps were another part of the Nazi
police state. The camps were originally set up to punish
political opponents. They developed into being places
that ‘undesirable’ people were sent, such as Jews,
homosexuals and gypsies. By 1939 there were about 6
camps with about 20,000 prisoners.
The Concordat 1933 was an agreement between Hitler
and the Pope. It said Hitler would allow Catholics to
worship and the Catholic Church would not interfere in
politics. Hitler hoped it would reduce opposition to Nazi
rule. He was worried about how strong the Catholic
Church was.
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Hitler's Methods of control

Hitler's consolidation of power

The Gestapo (Hitler’s secret police) was part of the Nazi police state.
It had no uniforms so it could easily spy on everyone. By 1939, the
Gestapo had arrested 150,000 people for political opposition.
German Law Courts were controlled by Hitler as part of the Police
State. He could sack any judges who displeased him or change
sentences they set.
Concentration Camps were another part of the Nazi police state. The
camps were originally set up to punish political opponents. They
developed into being places that ‘undesirable’ people were sent, such as
Jews, homosexuals and gypsies. By 1939 there were about 6 camps with
about 20,000 prisoners.

The Reichstag Fire (February 1933) The parliament building
burned down. It was blamed on a communist. Hitler made
President Hindenburg think the communists were going to take
over and declared a state of Emergency. (see p.28)
Hitler banned the communists from the Reichstag by using
Article 48. Hitler now had very little opposition.
The Enabling Act (March 1933). The Act said Hitler could make
laws without the Reichstag. He got this extra power for 4
years.
Hitler banned all political parties and Trade Unions. The only
party allowed was the Nazi party from 1933 onwards. He did
this to remove organised opposition to the government. He did
it to make the party stronger.
Night of the Long Knives
Under its leader Ernst Röhm, Hitler's storm troops, the SA, had grown powerful. The SA
looked to take control of the army and members were involved in street violence.
Hitler could not afford to lose the support of the army or of businessmen, who felt
threatened and were opposed to socialist reforms that the SA wanted.
On 30 June, the SS assassinated just under 100 of the SA’s leadership, including Röhm.
Other opponents such as the ex-Chancellor General von Schleicher, were also murdered.
Ernst Rohm. He was the leader
of the SA. He disagreed with
some of Hitler’s policies. By 1934,
the SA numbered 3 million. This
made Rohm really powerful and
made Hitler feel scared. The SA
were totally loyal to Rohm and
Hitler did not like that at all.
The Night of the Long Knives was
when Hitler ‘got rid of’ lots of the
SA to weaken their power.
Around 400 people were shot,
including SA leader, Ernst Rohm.
This removed a threat to Hitler.

The Concordat failed as Hitler wanted more
control of the Catholic Church. He made
Catholic schools teach the Nazi curriculum; he
banned Catholic youth groups and he arrested
priests. In 1937, the Pope criticised the Nazis
in a statement called ‘With Burning Anxiety’.
The Protestant Church did not have as strong
opposition with some Protestants even putting
Nazi flags in Church. Some Protestants
rebelled but if they did they were rounded up
and put in concentration camps. Hitler got rid
of opposition in this way.

Josef Goebbels was in charge of Propaganda. He controlled
newspapers, magazines, films, plays and radio broadcasts. He
censored information he didn’t like and put in propaganda to give
out Nazi messages.
Propaganda was used to persuade people to support the Nazis and
their ideas. It was spread in many clever ways. Goebbels made
radio broadcasts, films and plays support Nazi ideas and then made
tickets to see these things very cheap. He also used massive
spectacular rallies to boost the image of Hitler and the Nazi party.
Books were checked. Banned books were regularly collected up
and publicly burned. In just one book burning in Berlin 20,000 books
were destroyed.
Music, art and sport were also controlled ‘German’ music like
Beethoven’s, was encouraged; ‘foreign’ music, like jazz was
banned. The Nazis approved of sport. They used the Olympics as a
chance to show off Nazi success.

St Joseph’s College IT / Computing Department
Year 10 Half Term 3 - R081 Year 11 HT3 R085
This unit will enable learners to complete R081

Asset Table:
Create an asset table to
show the range of audio,
video and images you will
be using. This will include
listing where you got the
assets from and
describing any legal
issues with using them.
Planning:
Create a work plan which
lists all of the tasks
involved in the whole
project. Estimate how long
each task will take and
create a chart or diary to
record how long they
REALLY take to complete.
Build in some contingency
time in case things go
wrong!
Create a site map to show
the pages of the website
and how they will be linked
together with navigation
features.
Create a visualisation
diagram to plan the content
and layout of the individual
web pages.
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Target Audience:
You need to know your target audience. Who are they? What kind of things do
they do? What are their likes and dislikes? What are they interested in?
Getting an understanding of these individuals helps you create with ease and
make something you know will relate to them.

Scenario

Client Requirements:
Your client is the person you will be
working for. They will tell you what
to plan, design or create for them.
The client will set out
requirements that they want you to
follow when you plan the project.

How does the appearance
of websites differ on
different devices?
•The screen resolution
used can change the look
of a site
•Operating system used
can change the look of a
site
•Fewer images may be used
on mobile versions
•The web browser may
change things
•The orientation can
change
Devices used to access webpages:
•Laptops and personal computers
•Tablets
•Mobile devices and smartphones
•Game consoles and digital television
•Smart Speaker
•Smart Watch
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Purposes of websites:
•Education
•Online retail
•Information
•Services
•Advertising
•Promotion
•Entertainment

Respect for COMMUNITY

Respect for SELF

St Joseph’s College IT / Computing Department
Year 10 Half Term 3- R081 HT2 Year 11 R085
This unit will enable learners to complete R085

Scenario
Test Plans:
There are a range of elements
that all need work to produce
a successful product. Create a
test plan to check these
functions:
•Navigation
•Links to take the user to the
correct page
•Display of images and content
•Playback of video and audio

Methods of internet
connection:
•Wired broadband
•Wi-Fi
•3G, 4G and 5G wireless
broadband

Key terms:
Navigation = The system by which one moves through the website from page to page.
Alt Text = This is a piece of text which appears to explain the nature of an image
Search engine optimisation = The method used to ensure that websites are easily located when searched for.
Hot spot = This is an invisible hyperlink which is placed on an image
Hyperlink = A link which can take you to another website, page or resource
Intellectual property = This refers to creations of the mind such as inventions as well as designs and more
Assets = These are the ‘things’ which will be used on your website such as images, videos, sounds, etc
Site Map = A plan of how the user will be able to navigate around the final website.
Trademarks = This is a symbol or an image which represents a company or a product
Copyright = This gives a legal right to someone to distribute and reproduce something for a fixed number of years.
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St Joseph’s College Mandarin Department
Year 10 Half Term 3 - Winter Term - 1st Half Term
On Holiday - planning a holiday, booking accommodation and travel, going sightseeing and talking about the weather

Booking a Holiday Vocab:
快要
kuài yào just about to
订
dìng to book
票
piào ticket
多长 duō chǎng how much
时间
shí jiān time
Travel Vocab:
司机 sī jī driver
Weather Vocab:
度假 dù jià go on holiday
酒店 jiǔ diàn large hotel
天气 tiān qì
weather
地方 dì fāng
place
空房间 kōng fáng jiān free room
冷
lěng
cold
有名 yǒu míng famous
前台 qián tái front desk
热
rè
hot
海滩 hǎi-tān beach
需要 xū yào must
下雨 xià yǔ
to rain
森林 sēn lín
forest
钥匙 yào shi key
下雪 xià xuě to snow
寺庙 sì miào
temple
房费 fáng fèi room fee
刮风 guā fēng windy
风景 fēng jǐng scenery
查询 chá xún search
太阳 tài yáng sun
城市 chéng shì city
车次 chē cì train number
有太阳 yǒu tài yáng sunny
国家 guó jiā
nation
目的地 mù dì dì destination
多云 duō yún cloudy
出发 chū fā to depart
到达 dào dá to arrive
单程 dān chéng single ticket
Yesterday/Today/Tomorrow Last / This / Next Year; 来回 lái huí return ticket
一等座 yī děng zuò first class
昨天 zuótiān
去年 qù nián
今天jīntiān 明天 míngtiān
今年 jīn nián 明年 míng nián 无座 wú zuò standing class
回国 huí guó return to home

From… to… 从 … 到 …:
从cóng … 到dào… describes a starting and finishing point.
It can be used with time or physical location.
我们从九点到三点上学 wǒ men cóng jiǔ diǎn dào sān diǎn shàng kè We have lessons from 9 till 3
明年我要坐火车从北京到上海 míngnián wǒ yào zuò huǒchē cóng běijīng dào shànghǎi Next year I will go by train from BJ to SH
Future tense
There is no future tense in Mandarin. The future is created by
context. Common verbs used in Mandarin to imply the future are:
要 yào implies wanting to do something (ie in the future)
会 huì implies a factual statement or prediction about the future
我学习中文
wǒ xué xí zhōng wén
I study Chinese
明天我要学习中文 míng tiān wǒ yào xué xí zhōng wén
Tomorrow I will study Chinese (because I need/want to).
明天我会学习中文 míng tiān wǒ huì xué xí zhōng wén
Tomorrow I will study Chinese (because that is the plan I made)

Time duration
To say how long something lasts, the duration goes after the verb:
我要学习三个小时 wǒ yào xuéxí sān ge xiǎoshí I will study for 3 hours
If it is in the past, 了 goes after the verb
我学习了三个小时 wǒ xué xí le sān ge xiǎo shí I studied for 3 hours
NB: Point in time goes before the verb, duration goes after:
我明天要学习三个小时 wǒ míng tiān yào xué xí sān ge xiǎo shí
Tomorrow I will study for 3 hours
Questions:
1. 你们去哪儿度假？
2. 你们怎么去？
3. 那边的天气怎么样？

nǐ men qù nǎér dù jià?
nǐ men zěn me qù?
nà biān de tiān qì zěn me yàng?
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Again: 再 zài means ‘again’ comes before the verb
再见 zài jiàn means ‘see you again’
It can also mean ‘after a delay’
明天再说 míng tiān zài shuō Let’s talk again tomorrow

Where will you go on holiday?
How will you get there?
What is the weather like there?
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Have you ever?
Put 过 after the verb when asking & answering ‘have you ever’.
你去过中国吗？nǐ qù guò zhōngguó ma？Have you ever been to China
我没吃面条 wǒ méi chī miàn tiáo I didn’t eat noodles
我没吃过面条 wǒ méi chī guò miàn tiáo I have never eaten noodles
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St Joseph’s College Mandarin Department
Year 10 Half Term 3 - Winter Term - 1st Half Term
Mandarin - Review of AQA Book 1 - Reflect / Review these Units to make sure you know the Key Language Points

Unit 1: 我 的 爱好 Topic: My Hobbies
(1) 跟/和… 一起... doing something together

Recap your vocab, and review activities on www.secondaryschoolchinese.com
(2) 去(place) + verb for arranging meeting friends
(3) When to use 会 /可以 / 能 to say ‘can’

Unit 2: 怎 么去 Topic: Getting Around
(1) 在(place) + verb -refering to places in town

Recap your vocab, and review activities on www.secondaryschoolchinese.com
(2) A 在 B。。。边 for describing location
(3) 坐(transport) 去 (location) to say how you travel

Unit 3: 我家人 Topic: My Family
(1) 不太 ，非常， 有点儿 to describe opinions

Recap your vocab, and review activities on www.secondaryschoolchinese.com
(2) Verb+得 to describe how people do things

Unit 4: 买东西 Topic: Going Shopping
(1) …还是… comparing options

Recap your vocab, and review activities on www.secondaryschoolchinese.com
(2) adjective + 的 for descriptions
(3) 给… + verb for buying gifts
(4) 太。。。了 ‘too’

Unit 5: 他 怎么样 Topic: Describing People
(1) 虽然…, 但是... although…,but…

Recap your vocab, and review activities on www.secondaryschoolchinese.com
(2) 真 for describing personalities
(3) Relative clause + 的+ noun for descriptions

Unit 6: 出 去吃饭 Topic: Eating Out
(1) Using了 for completed actions

Recap your vocab, and review activities on www.secondaryschoolchinese.com
(2) Using没有 for past negatives
(3) 吧 For making suggestions

Unit 7: 我 的一天 Topic: Daily Routine
(1) 以前/以后 for describing routines

Recap your vocab, and review activities on www.secondaryschoolchinese.com
(2) 因为…,所以… because…, so…
(3) 正在。。。呢 what you are doing right now.

Unit 8: 放 假 Topic: On Holiday
(1) 快要...了 when talking about the weather

Recap your vocab, and review activities on www.secondaryschoolchinese.com
(2) 从(place/time A) 到(place/time B) to describe a starting and finishing point (location or time)
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St Joseph’s College Math Department
Year 10 Half Term 3: Unit 6 Graphs
Unit 6 includes Linear Graphs, Real life Graphs, Line Segments, Quadratic Graphs .

Key Concepts
Coordinates in 2D are
written as follows:
x is the
value that
is to the
left/right

𝑥, 𝑦

y is the
value
that is to
up/down

Straight line graphs
always have the equation:
𝑦 = 𝑚𝑥 + 𝑐
m is the gradient i.e. the
steepness of the graph.
c is the y intercept i.e.
where the graph cuts the y
axis.

Key Words
Intercept: Where two graphs
cross.
Gradient: This describes the
steepness of the line.
y-intercept: Where the
graph crosses the y-axis.
Linear: A linear graph is a
straight line.
Quadratic: A quadratic graph
is curved, u or n shape.

Parallel lines always have
the same gradient.
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St Joseph’s College Math Department
Year 10 Half Term 3: Unit 7 - Perimeter, Area and Volume
Unit 7 includes Area of 2D shapes, Surface Area/Volume of 3D shapes
Key Words
Area: It is the size of a surface (2D shapes)
Perimeter: It is the distance around a 2D shape
Volume: It is the amount of 3-dimensional space an
object takes up (with liquid this is called capacity)
Perpendicular: Two lines that meet at 90°
Vertex: A point where two or more-line segments
meet
Face: It is any of the flat surfaces of a solid object
Edge: A line segment on the boundary joining one
vertex to another
Commutative: you can swap the order around in the
calculation and still achieve the same answer

Examples

Tips

Always
check the
units of

measurement
. Volume can

be
mm3,cm3,
m3, km3

Key Concept

A cylinder is a prism with the cross section of a
circle.
The volume of a cylinder is
calculated by 𝜋𝑟 2ℎ and is
the space inside the 3D shape

r

d
h

The surface area of a cylinder is calculated by
2𝜋𝑟 2 + 𝜋𝑑ℎ and is the total of the areas of all the
faces on the shape.
Questions:

ANSWERS
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St Joseph’s College PE Department
Year 10 Half Term 3 - Basketball
Key concepts and skills required for basketball

Keywords:

Key skills/abilities required:

Ball – Implement used in game of basketball
Dribbling – Repeated bounce of the ball whilst moving across the court
Shooting – Action taken when trying to score points
Pass – Action taken when trying to pass opponents and move up court
Travel – Foul play after taking too many steps
Court – Area basketball is played on
Dunk – Type of shot taken by jumping and placing the ball in the basket
3-pointer - Type of score from shot taken outside the D
Free throw – Shot with no pressure from opposition after shooting foul
Foul – Obstructing player in illegal manner/gaining an unfair advantage
Block – Used when trying to prevent a player from shooting or passing
Lay-up – Type of shot used when close to basket

Dribbling – Strong body position, eyes up, good on both sides, cross-over, good stance, dribble at
speed.
Passing – Chest pass, bounce pass and overhead pass are important. Good power and speed are
important.
Shooting – Balance and bent knees, eyes at basket, elbow at 45 degrees and other hand supporting,
follow through with shooting hand and feet in strong position.
Defence – Strong base and stable stance. Good at reading tactical attacking play and get there
first.
Attack – Fast and accurate with passes and shots. Knowledge of screening and tactical movement
patterns. Jump height is important.
Fitness – Aerobic endurance, speed, pow er, strength, flexibility, agility and reaction time are all
important.

Famous players:

How can you improve?
1 on 1 practice
2 players, 1 ball and a basketball. Take it in turns to attack and defend. Really good
for both attacking and defending. You can practice a range of shots: lay -ups, jump
shots, set shots.
General Fitness
Plyometric training for power and jump height. Strength training to increase overall
strength. Sprint training for overall court fitness.
Tactical Analysis
Watch live matches and analyse certain players, depending on how performance is to
be increased. Specific game situations and body positions set are good to analyse.

Zion Williamson

Lebron James

Steph Curry

Questions:
How many players are on each team in a game of basketball?
How long does a professional basketball match last for? What is the NBA?
Which 3 skills are the most important for a basketballer to become one of the best players in the world?
How many times have USA won the Olympics ? Name the year(s) for a bonus point..
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St Joseph’s College PE Department

Respect for FAITH

Respect for LEARNING

Respect for OTHERS

Respect for COMMUNITY

Respect for SELF

St Joseph’s College BTEC PE Department
Year 10 Half Term 3 - Unit 1 BTEC Sport Exam. LO1
Components of fitness and principles of training
Components of physical fitness:

Components of skill related fitness:

Aerobic endurance - the ability to exercise continuously for extended
• Term
#: Topic / Title
periods without
tiring.
Muscular endurance - the ability to repeat a series of muscle
contractions without fatiguing.
Flexibility - the capacity of a joint to move through its full range of
motion
Speed – Distance divided by time taken equals speed, 3 types:
Accelerative, pure and endurance.
Muscular strength – The maximum force that can be generated by a
muscle group
Body composition – the ratio of fat mass to fat free mass

Agility – ability to move quickly and precisely and change direction without losing
balance or time
Balance – ability to maintain centre of mass over base of support. 2 types: Static
and dynamic
Coordination – the smooth flow of movement needed to perform a motor task
efficiently and accurately
Power – the product of strength and speed
Reaction time – time taken for a performer to respond to a stimulus and initiate a
response

Why are fitness components important?:

Which athletes need certain components of fitness?

1) Enables an athlete to reach the physical demands of their sport
2) Enables an athlete to meet the skill related demands of their sport
3) Enables an athlete to perform efficiently

Flexibility
Coordination

Exercise Intensity (BORG SCALE)
220 – age = Max Heart Rate
60 – 85% of MHR is your aerobic training zone
Below 60% = Rest Above 85% = Anaerobic (speed) zone
BORG Scale used to measure intensity of exercise:
RPE x 10 = Heart rate (use scale to right to measure)
Questions:
How does the FITT principle help with designing a training programme?
Which training zone should a sprinter train in?
What fitness components would a tennis player need?
What could cause reversibility when an athlete is training?
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Agility
Speed

Power

Muscular strength

Reaction time

M uscular endurance

Principles of training SPORRIVA
Specificity - training should be specific to athletes sport
Progressive Overload – training must be demanding enough to
Cause the body to adapt
Rest and recovery – body must recover between sessions to
allow adaptation to occur
Reversibility – if training stops, results could be reversed
Individual differences – training should be designed to meet
needs of athlete
Variation – vary training to prevent boredom
Adaptation – how the body adapts/reacts to training
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St Joseph’s College BTEC PE Department
Year 10 Half Term 13- Unit 1 BTEC Sport Exam. LO2
Exploring different fitness training methods
Key words:
Exercise intensity – how hard/effort levels put into exercise
Warm up – completed before exercise to prevent injury and prepare
body
• Term #: Topic / Title
Cool down – complete post exercise to prevent injury and decrease
heart rate
Short/Medium/Long term goals – training goals are important to keep
athletes motivated
Equipment – different items needed for each training method

Flexibility training
Static stretching:
Active - performed independently where the performer
applies internal force to stretch and lengthen the muscle
Passive - requires the help of another person or an
object such as a wall to apply an external force
Ballistic - fast, jerky, bouncy movements
PNF – muscles stretched to upper limit and then
held in an isometric contraction
Advantages – Active/passive/ballistic easy to do and set up. Improves
flexibility in lots of different muscles
Disadvantages – Can lead to injury if not done correctly
Speed training
Hollow sprints - sprints followed by ‘hollow’ periods
of jogging
Acceleration sprints – pace gradually increased
from walk to full speed
Interval – period of intense speed work, followed
by a rest

Questions:
Which training methods would help a footballer? Why?
What type of exercises could you use for circuit training?
How could you apply FITT to aerobic endurance training?
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Requirements for all training methods:
1) Safe, correct use of equipment
2) Safe, correct use of training technique
3) Requirements for undertaking the fitness training method, including warm-up
and cool down
4) Application of the basic principles of training (FITT) for each fitness training
method
5) Linking each fitness training method to the associated health-related/
skill-related component of fitness.

Strength, Muscular endurance and Power training
Circuit training - different stations working on different muscle
groups to avoid fatigue
Free weights – use of dumbbells/barbells to perform exercises
Increase strength = LOW REPS/HIGH WEIGHT
Increase endurance = HIGH REPS/LOW WEIGHT
Work out intensity required by establishing 1 rep max
Plyometrics – maximal force to lengthen muscle (eccentric)
followed by maximal force (concentric) to shorten muscles. Lunging, jumping,
squatting etc.
Advantages – builds strength quickly, helps with most sports
Disadvantages – Can cause injury, requires specialist equipment
Aerobic endurance training:
Continuous - steady pace at a moderate intensity
Fartlek - intensity varied throughout and exercise carried out
on different terrains
Interval - periods of exercise followed by rest, then exercise
again
Circuit - different stations to work on different muscles
Advantages – Easy to set up (continuous, fartlek, interval)
Disadvantages – Can be boring (continuous) Circuit training takes time to set up
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St Joseph’s College BTEC PE Department
Year 10 Half Term 3 - Unit 1 BTEC Sport Exam. LO3
Investigate fitness testing to determine fitness levels
Flexibility:
Name: Sit and reach test
Unit of measurement: CM
Equipment •needed:
SitTopic
and reach
Term #:
/ Titleboard

Anaerobic Power:
Name: Vertical Jump test
Unit of measurement: Kgm/s
Equipment needed: Wall/Tape measure/Chalk

Strength:
Name: Grip dynamometer
Unit of measurement: KgW
Equipment needed: Grip dynamometer

Aerobic Endurance:
Name: Multi-stage fitness test/Forestry step test
Unit of measurement: ml/kg/min
Equipment needed: MSFT-Cones/Tape measure/Audio
equipment FORESTRY: Bench, metronome, stopwatch

Speed:
Name: 35 metre sprint test
Unit of measurement: Seconds
Equipment needed: Cones/Tape measure/Stopwatch

Aerobic Endurance:
Vo2 Max - also known as maximal oxygen

Speed and Agility:
Name: Illinois agility run
Unit of measurement: Seconds
Equipment needed: Cones/Tape measure/Stopwatch

Body Composition:
Name: Biometrical Impedance Analysis (BIA)
Unit of measurement: % body fat
Equipment needed: Bioelectric Impedance analyser

Body Composition (2):
Name: Skinfold testing
Unit of measurement: % body fat
Equipment needed: Callipers, marker pen, note
sheet, tape measure

Administration requirements for all tests
Pre-test procedures (informed consent, calibration of equipment)
Knowledge of standard test methods and equipment required
Purpose of each test (what are we testing?)
Accurate recording of results
Basic processing of results for interpretation (based on previous data)
Ability to safely select appropriate test

uptake, is the measurement of
the maximum amount of oxygen a person can
utilize during intense exercise

Why is fitness testing important?
Gives baseline data for monitoring and improving performance.
Can design training programmes after testing and determine if they are working.
Gives athletes something to aim for (goal-setting)
Questions:
Why is it important to compare fitness test results with normative data?
Which 2 fitness tests would be appropriate for a tennis player, and why?
Give 1 advantage and 1 disadvantage of the multi-stage fitness test?
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Body Composition:
BMI (Body mass index) – measurement of body
fat using the following sum:
Body weight (KG) / Height (metres) x Height (metres)

Interpretation of fitness test results
Compare results to normative data
Compare with peers and draw conclusions
Analyse and evaluate test results
Suggest appropriate training methods to improve athlete at next test
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St Joseph’s College RE Department
Year 10 Half Term 3 Unit: Religion, Crime and Punishment

To evaluate the religious and non-religious beliefs surrounding crime and punishment.
Keywords:
Community Service: Working in the community
to pay back for a criminal act.
Corporal Punishment: Using physical pain as a
punishment.
Crime: An action which is against the law and
incurs a punishment.
Death Penalty: A form of punishment where
the offender is killed for their crim.
Deterrence: An aim of punishment – preventing
future criminals by harsh treatment of
offenders.
Forgiveness: To show mercy and pardon
someone for what they have done wrong.
Hate crime: A crime motivated by hatred e.g
racism
Poverty: Not having enough money to be able t
live a comfortable life.
Prison: A place where criminals are sent to
withdraw their freedom as punishment.
Reformation: An aim of punishment – to try and
reform criminals.
Retribution: An aim of punishment – seeking a
form of revenge on criminals.

Attitude to Law Breakers
Christianity

-

Christians are against people breaking the laws of their country without just cause.
All suspects are presumed to be innocent until they are proven guilty.
Some believe punishment should be as severe as the punishment.
Others believe they should be reformed in order that they do no offend again – hate the
crime not the criminal.
God created everyone equal.
No individual or group should be singled out for inferior treatment from others.
Needy should be cared for so they have no need to commit crimes.

-

Islam teaches that hope and faith can help believers to endure suffering.
It would be wrong to blame God for actions such as those of Craig Hicks.
God is aware of all types of suffering and allows suffering to happen.
Ummah helps Muslims care and provide need for brothers and sisters.

Islam

Reasons for Crime:
People are tempted to commit crime for a wide range of reasons including poverty (not having enough
money or food), upbringing (where people are not taught right from wrong), addiction (some people commit
crimes to feed an addiction), greed (committing crimes out of a desire for things they cannot afford),
hatred or out of opposition to unjust law (breaking the law to oppose hateful or unjust laws)

Questions:
1) Give two causes of crime (2 marks)
2) Explain two religious attitudes to crime (4 marks)
3) Explain two reasons for crime (4 marks)
4) “No Christian should support the death penalty” Evaluate this statement (12 marks)
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St Joseph’s College RE Department
Year 10 Half Term 3: Religion, Crime and Punishment
To evaluate the religious and non-religious beliefs surrounding crime and punishment.

Corporal Punishment
Corporal Punishment: Punishment of an offender by causing them
physical pain.
Some Christian views
Most Christians in the UK are against corporal punishment
as a form of punishment. Most Christians believe in a
positive form of punishment where they learn their
lessons.
Jesus treated people with respect and he was flogged as
an innocent person. – informs Christian beliefs.

Jesus said: “Why do you see the speck in your brother’s eye but
do not notice the log in your own eye”
Some Islamic views
Illegal in the UK but prevalent in countries that follow
Shari’ah law. Common form of corporal punishment is
canning.
Whip or cane; clothed or unclothed; In public or private;
on the back or buttock.
Public flogging used in many countries that follow Shari’ah
law.
Some regard it as a violation of Human Rights but others
argue imprisonment also removes some Human Rights.
Prisons are more harmful to the loved ones and takes their
freedom for a long period of time.

“Cut off the hands of the thieves, whether they are men or
women, as punishment for what they have done- a deterrent
from God” – Qur’an.
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Capital Punishment (The Death Penalty)
Arguments in favour of Capital Punishment
Improved forensic science makes the execution of innocent people
unlikely.
Protection for society. When the offenders come out they still may be
a danger to society.
Deterrence - Since banning the capital punishment, the rate of
murders have risen since 1970s.
Arguments against Capital Punishment
Capital Punishment is not a deterrence, the murder rate in the USA is
rising also
Reformation is the best way of achieving true justice.
The death penalty is totally negative and prevents repentance.
Reduces the society to the level of the murderer and shows a lack of
respect for life.

Some Christian views
Some Christians are in favour of Capital Punishment as retributive
justice. “ an eye for an eye”.
Catechism of the Church accepts the death penalty for grave
offences. Prefers a bloodless solutions if they will ensure the order
and well being of the society.
Many modern Roman Catholic leaders are totally against capital
punishment.
Some Islamic View
Death penalty is sanctioned in the Qur’an.
Ensuring justice is done.
Important for the victim’s family to show mercy and take the option of
so called blood money.
Qur’an states that financial compensation may be substituted and that
it should be a reasonable demand.
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St Joseph’s College RE Department
Year 10 Half Term 3: Religion, Crime and Punishment
To evaluate the religious and non-religious beliefs surrounding crime and punishment.

Religious attitudes to forgiveness

Views of Prisons

Christian views
•
Jesus taught that forgiveness is the central to the relationship
between God and humans and between humans.
•
We should forgive others because God has forgiven for our sins
•
We have all sinned and if we want to the be forgiven by God, we
must forgive others.
Bible quotes
“Do not judge for you will be judged”
“If your brother sins rebuke him, and if he repents forgive him”
“If you do not forgive men their sins your Father will not forgive
their sins”

Islamic views
• One of the 99 names of Allah – All-Merciful
• Muslims are taught if they believe they have done wrong and promise
not to do the same again they will be forgiven by Allah.
• When you forgive, God forgives you.
• Allah will show mercy on those on the Day of Judgment to those who
show mercy and forgiveness to their fellow humans.
• Muslims believe they are part of the Ummah and should support and
have good relationship with each other.
Quranic quotes
“ If a person forgives and makes reconciliation his reward is due
from God”
“A kind word with forgiveness is better than charity followed by
injury”
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Advantages of prisons
Protection for the society.
Prisoners receive the right to education
Provides a good health care
Disadvantages of prisons
“University of crime” – learn more crimes.
Money should be spent to look after these prisoners.
Overcrowding
Most of the prison’s are old
Reoffending rate 70%; Prisons are old and rise in young people
in custody.
Questions:
1) Which one of the following is not an aim o punishment? (1 mark)
A. Forgiveness
B. Reformation
C. Retribution
D. Deterrence
2) Explain two similar religious beliefs about the use of capital
punishment (4 marks)
3) Explain two religious bliefs which show that all hate crimes are
wrong. Refer to sacred writings or another source of religious
beliefs and teaching in your answer (5 marks)
4) “Corporal Punishment should never be used” Evaluate this
statement (12 marks)
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St Joseph’s College Science Department
Year 10 Half Term 3 Biology – Reproduction
Understand how the processes of sexual and asexual reproduction, and be able to complete genetic cross diagrams.
Keywords:
Chromosome: The structure that contains the DNA of an organism,
found in the nucleus
DNA: A polymer made up of 2 strands, in a double helix
Mutation: A change in DNA
Allele: An alternative form of a gene
Dominant: An allele that is always expressed, even with only one copy
Recessive: An allele that is only expressed if there are 2 copies of it
Asexual Reproduction: the production of offspring from a single
parent by mitosis. The offspring are clones of the parent
Sexual Reproduction: The production of offspring by combining
genetic information from the gametes of 2 parents. Leads to variation.

Completing a Punnet Square:

Sexual Reproduction vs Asexual Reproduction:
Sexual
Reproduction
Advantages

•
•
•

Disadvantages

•

•

•

Respect for FAITH

Asexual
Reproduction

High genetic
variation
Allows diversity
for evolution
Adapt to changes
in the environment

•
•

Takes longer to
reproduce
offspring
Mutations can
occur
Must locate a
mate to reproduce

•

•

•

Less energy used
Only needs one
parent
Rapid
reproduction

Inherited Disorders:

Cell Division:

Low genetic
variation
Species surviving
environmental
change is much
less likely
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St Joseph’s College Science Department
Year 10 Half Term 3 Chemistry – Equilibrium
Describe examples of reversible reactions, writing their equations and giving the observations that would be made.

Keywords:
Reversible reaction: a chemical reaction that can occur in both
directions
Closed system: no substances can enter or leave
Dynamic equilibrium: forward and reverse reactions are occurring
at the same rate, so concentration of all substances remain constant
Hydrated salt: contains water
Anhydrous salt: does not contain water

Reversible Reactions:
This is when reactants form products, but the products can then react
together to reform then reactants.

Symbol for a reversible reaction:

The amount of energy transferred is the same for both the forward and
backwards reactions, just opposite.
Do if the forward reaction is exothermic, the backwards reaction will be
endothermic, and vice versa.
If the forward reaction has an energy change of +213kJ/mol, the backward
reaction will have an energy change of -213kJ/mol,

Changing conditions and the effect on Position of Equilibrium:
The position of equilibrium = how much of reactant and
HT only
product is present when a reversible reaction reaches
equilibrium
The position of equilibrium can be altered by changing the conditions of
the reaction – it changes to counteract the change.
Increasing the concentration of the reactants causes the equilibrium
position to move towards the products, making more products.
Decreasing the concentration of the products also causes the
equilibrium position to move towards the products.

e.g. A reacts with B to form C and D.
C and D are able to react to form A and B
A+B

C +D

Copper Sulfate as an example:
Blue hydrated copper sulfate crystals can be converted into white anhydrous
copper sulfate crystal through heating.
The water in the crystals evaporates.
If done in a test tube, water droplets condense on the side of the glass.
To reform hydrated copper sulfate add water drop by drop.

Increasing the temperature causes the equilibrium to shift in the
endothermic direction to reduce the temperature.
Decreasing the temperature causes the equilibrium to shift in the
exothermic direction to increase the temperature.

Increasing the pressure causes the equilibrium position to move
towards the side with the least gas molecules to reduce the pressure.
Decreasing pressure causes the equilibrium position to move towards
the side with more gas molecules to increase the pressure.
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St Joseph’s College Science Department
Year 10 Half Term 3 Chemistry – Rates of Reactions
Explain how to speed up the rate of chemical reactions, describing how to measure this change and calculate the rate of a rea ction.
Keywords:
Rate of reaction: how quickly a product is
formed or how quickly a reactant is used up
Collision theory: particles must collide
with enough energy to react
Concentration: the number of particles in
a given volume of solution
Pressure: the number of gas particles in a
given volume
Catalyst: a substance that speeds up a
chemical reaction by offering an
alternative pathway with a lower activation
energy, it is not used up

RP – Production of a gas:
To measure
the rate of a
reaction that
produces a
gas, the
volume of the
gas is measured at regular intervals.
Use either a gas cylinder or the
equipment set up above.
Variables:
Independent: concentration, mass of
solid or temperature
Dependent: volume of gas produced
Control: volume of solution,
concentration, mass of solid or
temperature (if not used as
independent)
Units: cm3 /s

Respect for FAITH

Measuring and calculating rate of reaction:
Measuring volume of gas:

Calculating rate of reaction:
quantity of reactant used or product made
time

Measuring mass change (heavy gases e.g. CO2 ):

or

plot a graph to compare rate:
HT only: draw tangent and
𝑦
calculate its gradient (= )
𝑥

Increasing the rate of a reaction:
Increase the temperature
This increases the kinetic energy of the
particles, so the frequency of successful
collisions increases.
Increase the surface area
Large lumps = small surface area to
volume ratio
Smaller lumps/powder = increased surface
area to volume ratio
More of the solid is exposed to increases
the frequency or successful collisions.
Increase the pressure or concentration
Increasing the number of particles in a
given volume increases the frequency of
successful collisions.

Respect for LEARNING

Use a catalyst
Frequency of collisions is unchanged
But more particles have energy greater
than that of the activation energy so
increase in rate of successful collisions.
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RP – Investigating a colour change:
The reaction between sodium
thiosulfate and hydrochloric acid
produces a precipitate – sulfur.
The precipitate causes the reaction
mixture to become cloudy which is
used to measure reaction time.

Variables
Independent: concentration or
temperature
Dependent: time taken for cross to
disappear
Control: volume of solutions,
temperature
or
concentration
(if not used
as
independent)
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St Joseph’s College Science Department
Year 10 Half Term 3 Physics - Forces
Explore different types of forces, how to calculate them and their effect on extension and acceleration
Keywords:

RP Hooke's Law F=kxe

RP Force Vs Acceleration:

Contact forces: force can only occur when objects are touching e.g. friction, air
resistance, tension and contact force.
Non-contact forces: the objects do not need to touch for the force to act e.g.
gravitational, electrostatic and magnetic forces.
A resultant force: is a single force which replaces several other forces. It has
the same effect acting on the object as the combination of the other forces it has
replaced.

1.Set up the equipment as
show

The independent variable was force.
The dependent variable was acceleration.
The control variables were:
•
same total mass
•
same surface/glider/string/pulley
(friction)
•
same gradient if you used a ramp

Equations:

3. Attach a mass hanger (remember the
hanger itself has a weight). Record the
new length of the spring.

Weight (N) = mass (kg) × gravitational field strength (N/kg)

Work done [energy transferred] (J) = force (N) × distance moved (in the direction
of the force) (m)
Resultant force (N) = mass (kg) × acceleration (m/s2)

Acceleration (m/s2) = change in velocity (m/s) time taken (s)
Stopping distance = thinking distance + braking distance
HT only: Momentum (N) = mass (kg) × velocity (m/s)

Distance/time and Velocity/Time graphs:

2. Measure the original
length of the elastic
object, e.g. a spring, and
record this.

4. Continue to add masses to the hanger
in regular intervals and record the
length each time.

Results:
Expect a directly
proportional relationship
– Graph with a straight
line though the origin.

5. Once you have your results, you can
find the extension for each
mass using this formula: spring length –
original length

6. Gradient of the
linear section will
equal the
spring constant k.

Vector and Scalar:
A scalar quantity has magnitude
only. E.g. include temperature
and mass.
A vector quantity has both
magnitude and direction. E.g.
include velocity and force.
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St Joseph’s College Spanish Department
Year 10 Half Term 3: El tiempo libre (F)
This half term we will be talking about what we do in our free time.
Keywords:

3.1G ¿Qué te gusta hacer?
El
La
La
El

cine – the cinema
película – the film
tarde – the afternoon, evening
teclado the keyboard

Aburrido/a – boring
Entretenido/a – entertaining
Estimulante – stimulating, challenging
Libre – free
Bailar – to dance
Cantar – to sing
Jugar – to play (game, sports)
Leer – to read
Odiar – to hate
Practicar – to practise
Salir – to go out
Tocar – to play (an instrument), to
touch
Ver – to see, watch

De vez en cuando – from time to
time, occasionally

3.2G Comer y beber

El agua (mineral) – (mineral) water
El bocadillo – the sandwich
La carne – the meat
La cena – evening meal
La comida – lunch, food, meal
El desayuno – breakfast
El helado – the ice cream
El huevo – the egg
El jamón – the ham
La leche – the milk
Las legumbres – the pulses
La mantequilla – butter
La manzana – the apple
La mermelada – the jam, marmalade
Las patatas fritas – chips, fries
El perrito caliente – hot dog
El pescado – the fish
El pollo – the chicken
El postre – the dessert, pudding
El queso – the cheese
La sopa – the soup
El té – the tea

La tortilla – omelette
La tostada – toast
El vaso – the glass
Las verduras – vegetables
Merendar – to snack
Beber – comer
Cenar – to have supper / to have an
evening meal
Comer – to eat
Desayunar – to have breakfast
Tomar – to take, to have (food,
drink)

3.3G ¿Haces deporte?

El baloncesto – basketball
El campo – the field
La cancha – the court
Los deberes - homework
La equitación – horse riding
El estadio – the stadium
La natación – swimming
El polideportivo – sport centre
El patinaje – skating
La pista de hielo – ice rink
Activo/a – active
Tranquilo/a – peaceful, quiet
Ayudar
Pasar –
Montar
Montar

– to help
to spend time
a caballo – to ride a horse
en bicicleta – to ride a bike

Al aire libre – in the open air,
outdoors

3.1F ¿Qué haces en tu tiempo
libre?
El coro – choir
Los dibujos animados – cartoons
El documental – documentary
El fin de semana – the weekend
Las noticias – news
El teatro – theatre
La telenovela – soap opera
El tiempo – time
La vez – time, occasion
Genial – great
Ocupado/a – busy, occupied

Policíaco/a – police, detective (adj)
Tonto/a – silly, stupid
Charlar – to chat
Descansar – to rest
Poner – to put
Terminar – to finish
A veces – sometimes
Bastante – quite
Cada – each, every
Por lo general – in general
Siempre – always
Todo/a/os/as – all, every

3.2F Vamos a comer fuera

El atún – tuna
El bacalao – cod
La barra – loaf of bread
El bistec - steak
La cebolla – onion
El cerdo – pork
La cerveza - beer
El chorizo – chorizo
El cordero – lamb
Los calamares – squid
Los champiñones - mushrooms
La chuleta – the chop
El filete – the steak
La fresa – the strawberry
Las gambas – the prawns
El gazpacho- chilled tomato soup
Los guisantes – the peas
El jamón serrano – cured ham
Las judías verdes – green beans
Los mariscos – seafood
El melocotón – the peach
La naranja – the orange
La patata – the potato
La piña – the pineapple
El plátano – the banana
El queso – cheese
La ración – the portion, serving
La salsa – sauce
Las tapas – tapas, small bar snacks
El vino blanco/tinto – white/red wine

TIM E PHRASES

3.3F ¿Qué deportes
harás?

Por lo general – generally
Mañana - tomorrow
Muchas veces – often
Este fin de semana – this weekend
Todos los días/cada día – every day
Este viernes – this Friday
Generalmente – generally
La semana próxima – next week
Dos veces al día – twice a day
El año próximo – next year
El fin de semana – at the weekend
Por la tarde – in the afternoon/evening

El alpinismo – rock climbing
La carrera – race
El concurso – competition
(contest)
El ejercicio – exercise
El entrenamiento – training
El equipo – team
El esquí – skiing
El jugador – player
El miembro – member
El partido – match
La salud – health
El torneo – tournament
La vela – sailing

CONNECTIVES

Y – and
Pero – but
Sin embargo – however

También – also
Además – besides
Por un lado … - on one side

OPINIONS

Cansado/a – tired
Seguro/a – sure

Pienso que – I think that
Creo que – I believe that
Opino que – I am of the opinion that
Me parece que – It seems to me that
Es esencial – It´s essential

Me encanta – I love
Me gusta mucho – I like a lot
Me gusta – I like
No me gusta – I don´t like
Odio/Detesto – I hate/I detest

Contestar – to answer
Entrenar – to train
Ganar – to win
Probar – to try to test
relajarse, - to relax
Durante – during
Este/esta – this
Mañana - tomorrow

Por otro lado On the other side

Learning about radical changing verbs (e-ie): QUERER (to want)
Quiero
Quieres
Quiere
¿Qué quieres?
Queremos
Queréis
Quieren
Quiero un bocadillo de jamón

Using
“gustar”
“encantar”

and

Revising the regular
present tense
Remo ve
the
endings and add:

Gustar + verb:
Me gusta… I like…
Me gusta bailar
I like to dance/dancing

AR

Me encanta… I love…
Me encanta ver
I love to watch/watching
Gustar + singular noun
Me gusta… I like…
Me gusta la música
I like music
(Me gustan + plural noun)

ER

infinitive

IR

-o

-o

-o

-as

-es

-es

-a

-e

-e

-amos

-emos

-imos

-áis

-éis

-ís

-an

-en

-en

Using “hacer” &
“jugar” in the
present tense

JUGAR
(ball,
team
sports)
Juego
Juegas
Juega
Jugamos
Jugáis
Juegan

Using the
future tense
The futu re tense is
used to e xpress wha t
WILL happen, such a s
“I will play tennis
tomorrow”.
Take the infinitive off
the verb and add
these endings:
Jugaré
Veremos
Comerás
Iréis
Será
Vivirán

HACER
(rest
of
sports)
Hago
Haces
Hace
Hacemos
HACER, SALIR and
Hacéis
TENER, are irregular:
Hacen
Haré Saldré Tendré

GCSE Questions:

¿Qué desayunas/comes/meriendas/ cenas normalmente? – Normalmente desayuno/como/ meriendo/ ceno/desayuno ... ¿Qué comiste el fin de semana pasado? – El fin de semana pasado comí …
¿Qué te gusta hacer en tu tiempo libre/Qué haces en tu tiempo libre? – Normalmente juego al fútbol/a los videojuegos/veo la televisión con mis amigos/con mi hermano/con mis padres/…
¿Haces deporte? ¿Por qué? – Sí, hago deporte/No, no hago deporte ¿Qué deportes practicas? – Normalmente practico … y a veces hago… pero nunca hago ….
¿Qué vas a hacer este fin de semana? – Este fin de semana voy a ….
¿Cuál es tu pasatiempo favorito? – Mi pasatiempo favorito es …
¿Prefieres pasar el tiempo con tu familia o con tus amigos? – Prefiero pasar el tiempo con mi familia/mis amidos porque… ¿Escuchas música / ves la tele a la carta / ves la tele? – Me gusta escuchar/ ver…
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St Joseph’s College Spanish Department
Year 10 Half Term 3: El tiempo libre (H)
This half term we will be talking about what we do in our free time.
Keywords:

3.1H Hablando del tiempo
libre y de los planes
La batería – drums
La canción – song
La entrevista – the interview
La letra – lyrics, words
La rutina – routine
La tarde – afternoon, evening
El terror – horror
Agradable – pleasant
Desafiante – challenging
Divertido/a – fun
Emocionante – exciting
Entretenido/a – entertaining
Relajante – relaxing
Dar un paseo – to go for a
walk
Estar en forma – to be fit,
to be in shape
Grabar – to record
Al aire libre – in the open
air, outdoors
De vez en cuando – from
time to time, occasionally

3.2H Una cena especial
La aceituna – the olive
El arroz – rice
La basura – rubbish, junk
El bocadillo – the sandwich
El camarero – the waiter
La camarera – the waitress
La comida – lunch, food, meal

Los espaguetis – spaghetti
El esposo – the husband
La esposa – the wife
El gusto – the taste
El helado – the ice cream
El huevo – the egg
La lata – tin, can
Las legumbres – pulses
La mantequilla – butter
El matrimonio – marriage
El perrito caliente – hot dog
El pescado – the fish
La sopa – soup
El té – tea
La tortilla – the omelette
La tostada – toast
El vaso – the glass
Las verduras – vegetables
Atento/a – attentive
Chino/a – Chinese
Indio/a – Indian
Picante – spicy
Rico/a – tasty, delicious
Sabroso/a – tasty
Salado/a – salty, savoury
Simpático/a – nice

Dejar – to leave, to let/allow
Escoger - to choose
Optar por – to opt for
Ponerse de acuerdo – to
agree, reach an agreement
Tomar – to take (food, drink)
Traer – to bring
Por eso – therefore, so
Después – afterwards

3.3H EL deporte en el mundo

El beneficio
El campeón – the champion (masc)
La campeona – the champion (fem)
Los demás – the others
La derrota – defeat
El esfuerzo – the effort
La pelota –the ball
La pista – the slope
La regla - the rule
La selección – the team, squad
La suerte – the luck
La tentación – temptation
Las zapatillas de deporte –
trainers
Caro/a – expensive
Duro/a – hard
Equilibrado/a – balanced
Sano/a – healthy

Bajar – to go down
Contar con – to rely on
Dejar de + infinitive – to stop
…ing, to quit …ing
Desarrollar – to develop
Disfrutar – to enjoy
Empezar – to start
Fomentar – to promote, to
encourage
Jubilarse – to retire
Llevar – to take, to carry, to
wear
Pasar – to spend (time)
Pasarlo bien – to have a good time
Romper – to break
Seguir – to follow
Vale la pena – it is worthy, it is
worthwhile

Junto con – together with
Tanto/a/os/as so much, so many

TIM E PHRASES
Mañana – tomorrow
Este viernes – this Friday
Este fin de semana – this weekend
La semana próxima – next week
El año próximo – next year

Radical changing verbs

These
ve rbs
have
an
irregular pattern in the
present tense in so me forms
and need to be learnt
carefully.

CONNECTIVES

Por un lado – on one hand
Por otro lado – on the other hand
En primer lugar – in the first
place, firstly

OPINIONS
Me gusta más ….. que …..
Me gusta mucho más ….. que …..
Me gusta menos ……. que …..

Y becoming e , o becoming u

When the word “y” is followed by a word
that begins with “i” or “hi”, the “y”
changes to “ “e”. When the word “o” is
followed by a word that begins with “o”
or “ho”, then o changes to u:
Ramón e Isabel van a ir al cine
Hay siete u ocho futbolistas

Forming regular adverbs
Adverbs ending in –ly in English
like normally and rarely are
formed like this:
Take the adjective, make it
feminine, then add –mente.
Desafortunada –
desafortunadamente
(unfortunately)
Normal – normalmente
(normally)
Triste – tristemente (sadly)

QUERER
Quiero
Quieres
Quiere
Queremos
Queréis
Quieren

JUGAR
Juego
Juegas
Juega
Jugamos
Jugáis
Juegan

PEDIR
Pido
Pides
Pide
Pedimos
Pedís
Piden

Recognising irregular
verbs in the future
The following verbs ha ve irregu lar
ste ms in the future , but the
endings are regular.
Decir – dir…
Diré la verdad – I will tell the truth
Poder – podr…
Podré ir – I will be able to go
Poner – pondr…
Pondré el libro aquí – I will put the
book here
Querer – querr…
Querré ir – I will want to go
Saber – Sabr…
¿Sabrás qué hacer? – Will you know
what to do?
Venir – vendr…
Vendré a verte mañana – I will
come to see you tomorrow

Hacer, salir, tener
and haber in the
future
These verbs have an
irregular stem but the
endings are the same as for
all verbs in the future.
Hacer – har…
Haré una paella (I will make a
paella)

Salir – saldr…
Saldrá a las seis (He will go
out at six)
Tener – tendr…
Tendremos una fiesta (We
will have a party)

GCSE Questions:

¿Qué sueles hacer el fin de semana? – Normalmente, el fin de semana suelo ir al cine/salir con mis amigos/jugar al fútbol/hacer ejercicio/escuchar música/jugar a los videojuegos/hacer deberes
¿Te gusta hacer deporte/ir de compras/comer en restaurantes/ir al cine/leer/escuchar música? – Sí, me gusta….porque… /No, no me gusta… porque… ¿Qué te gusta más? – Lo que más me gusta es …. porque….
¿Cuál es tu pasatiempo favorito?- Mi pasatiempo favorito es… porque…¿Cuándo fue la última vez que comiste en un restaurante? – La última vez que comí en un restaurante fue…
¿Qué hacías en tu tiempo libre cuando eras pequeño? – Cuando era pequeño solía + inf. ¿A qué restaurante llevarías a tu pareja para celebrar tu cumpleaños? - Le/la llevaría a…
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Out of class record:
Date

Time

Reason

Signature

Date

Time

Reason

Signature

The Periodic Table of Elements
1

3

2

Key

4

5

6

7

0

1
H

4
He

hy drogen

helium

relative atomic mass
atomic symbol

11
B

12
C

14
N

16
O

19
F

2
20
Ne

bery llium

name

boron

carbon

nitrogen

oxy gen

f luorine

neon

4
24
Mg

atomic (proton) number

5
27
Al

6
28
Si

7
31
P

8
32
S

9
35.5
Cl

10
40
Ar

magnesium

aluminium

silicon

phosphorus

sulf ur

chlorine

argon

12
40
Ca

45
Sc

48
Ti

51
V

52
Cr

55
Mn

56
Fe

59
Co

59
Ni

63.5
Cu

65
Zn

13
70
Ga

14
73
Ge

15
75
As

16
79
Se

17
80
Br

18
84
Kr

potassium

calcium

scandium

titanium

v anadium

chromium

manganese

iron

cobalt

nickel

copper

zinc

gallium

germanium

arsenic

selenium

bromine

kry pton

19
85
Rb

20
88
Sr

21
89
Y

22
91
Zr

23
93
Nb

24
96
Mo

25
[98]
Tc

26
101
Ru

27
103
Rh

28
106
Pd

29
108
Ag

30
112
Cd

31
115
In

32
119
Sn

33
122
Sb

34
128
Te

35
127
I

36
131
Xe

rubidium

strontium

y ttrium

zirconium

niobium

ruthenium

rhodium

palladium

silv er

cadmium

indium

tin

antimony

tellurium

iodine

xenon

37
133
Cs

38
137
Ba

39
139
La*

40
178
Hf

41
181
Ta

42
184
W

43
186
Re

44
190
Os

45
192
Ir

46
195
Pt

47
197
Au

48
201
Hg

49
204
Tl

50
207
Pb

51
209
Bi

52
[209]
Po

53
[210]
At

54
[222]
Rn

caesium

barium

lanthanum

haf nium

tantalum

tungsten

rhenium

osmium

iridium

platinum

gold

mercury

thallium

lead

bismuth

polonium

astatine

radon

55
[223]
Fr

56
[226]
Ra

57
[227]
Ac*

72
[261]
Rf

73
[262]
Db

74
[266]
Sg

75
[264]
Bh

76
[277]
Hs

77
[268]
Mt

78
[271]
Ds

79
[272]
Rg

80
[285]
Cn

81
[286]
Nh

82
[289]
FI

83
[289]
Mc

84
[293]
Lv

85
[294]
Ts

86
[294]
Og

f rancium

radium

actinium

rutherfordium

dubnium

seaborgium

bohrium

hassium

meitnerium darmstadtium roentgenium copernicium nihonium

f lerovium

87

88

89

104

105

106

107

108

7
Li

9
Be

lithium

3
23
Na
sodium

11
39
K

1

moly bdenum technetium

109

110

111

112

113

114

* The Lanthanides (atomic numbers 58 – 71) and the Actinides (atomic numbers 90 – 103) have been omitted.
Relative atomic masses for Cu and Cl have not been rounded to. the nearest whole number.

moscovium liv ermorium tennessine

115

116

117

oganesson

118

Multiplication Grid & Formulae
Volumes

Areas
l

h
Rectangle = l × w

Cuboid = l × w × h

w

w

l

Parallelogram = b × h

h

Prism = area of cross section
× length

a

cross
section

b
r
1
2

h

Triangle = 1 b × h
2

Cylinder = πr 2 h

h

b
a
1
2

Trapezium = 1 (a + b)h
2

Volume of pyramid =
1 × area of base × h
3

h
b

Circles

h

Compound measures
Speed

Circumference =
π × diameter, C = πd
Circumference =
2 × π × radius, C = 2πr

ST

Centre

Density

D V

Pressure
The formula for pressure does not need to be learnt, and
will be given within the relevant examination questions.

Pythagoras
Pythagor as’ Theorem

c

For a right-angled triangle,
a2 + b2 = c 2

b

Trigonometr ic formulae

a
ratios ( new to F)

sin x o = opp , cos x o = adj , tan x o = opp
hyp
hyp
adj

M

density = mass
volume

Area of a circle =
π x radius squared, A = πr2

Trigonometric

D

speed = distance
time

hyp

opp

Sine Rule a = b = c
sin A sin B sin C

xo
adj

Cosine Rule a2 = b2 + c 2 - 2bc cos A

Quadratic equations
The Quadratic

Equation

The solutions of ax 2 + bx + c = 0,

C

Area of triangle = 1 ab sin C
2

A

2
where a ≠ 0, are given by x = - b ± ( b -4ac )
2a

Foundation tier formulae
O r iginal or igam i ar t wor k: M ar k Bolit ho
O r igam i phot ogr aphy: Pear son Educat ion
O cean im age © 123RF: andr eykuzm in

Lt d / Naki Kouyioum t zis

b

a
c

Higher tier formulae

B

Equipment

Standard English

Elaborate

Expand your answer: 1) Use a connective (because/ furthermore/ additionally); 2)
Agree or disagree with a peer comment (I agree with Liam because…); 3) Link to
another /previous lesson and; 4) Give an example.

Articulate

Before you speak: stop and think, decide what you are going to say.
Think: does this link to the question? Does this answer the question? Does this
show what I know about the subject? When the answer is yes- SPEAK.

Know your answer before you say it, pace yourself, change your tone and volume
to suit the topic and show confidence by explaining what you mean.

Key words

“I believe…/ I’d like to add/ Please can I have help…/ Am I right in thinking…? /
I disagree with….”
Standard English means formal English. No Slang. Speak like a scholar.

Pause

At St Joseph’s College we…

What are the key words in your subject? Is there a better way to say what you
want using fewer words? Speak like a scholar by using subject specific words. For
example, instead of talking about drinking enough water in P.E, use the subject
term of keeping ‘hydrated’.

St Joseph’s Mission Statement

Respect for Faith
We believe that we a re a s chool community rooted in the
Ca tholic Christian faith with respect for all faiths, religions
a nd vi ews. All s tudents and staff have the ri ght to express
thei r faith in God a nd be treated with dignity.

Students Will:

STAFF Will:

1.

Be proud of their faith and treat all faiths with respect.

1.

2.

Show respect, and courtesy to all, treating all members of

and colleagues. They will act as role models to students by

demonstrating patience, respect and fairness.

the school and visitors as they would like to be treated

themselves. They will make sure the school is a safe place

2.

We believe we are a ll children of God and encourage
ea ch other to see this wi thin themselves. We believe
tha t our social, emotional and spiritual development,
bei ng healthy a nd happy a re central to our wellbeing.
We believe that we must protect these ri ghts for a ll.

3.

Have a ‘positive can do’ attitude to learning, take pride in

their appearance by wearing a smart uniform, arriving on

OUR BELIEFS

Create a positive and engaging learning environment
and ensure that class displays are supportive, relevant,

encourage resilience and are presentable.
6.

Work to the best of their ability. They will not give up

7.

6.

for students to access learning content and help students

potential.

achieve their personal goals.

Participate in at least one extra-curricular activity to

7.

support their social and emotional development.
8.

Assess learning regularly, create different opportunities

responsibility for their actions and for achieving their

Respect all school expectations and follow the rewards/

sanctions procedures.

community. We believe that the college envi ronment
s hould be respected a nd safe.

5.

time to lessons with the right equipment.

We believe that s tudents and staff must be prepared i n

We s eek to ca re for our College and serve our l ocal

Prepare for learning by knowing their students, having
excellent subject knowledge and ensuring every student is

Move around the school calmly, sensibly and safely.

challenged and stretched.

Respect for Learning

Respect for the College and Wider Community

the door and ensure that learning can begin immediately.
4.

4.

even when work is difficult and challenging. They will take

i ndependence a nd determination is key to life’s journey.

Dress smartly for lessons, arrive on time, greet students at

litter free.

Respect for Others

order to ma ke the best of every l earning opportunity. We
bel ieve that everyone can improve, make progress and
a chi eve success. We believe that developing

3.

making sure that every part of the school is clean, tidy and

5.

We believe that everyone deserves respect a nd we will
trea t others as we would like to be treated.

Value the whole school treating every area with respect

Demonstrate their belief in a growth mindset: that all
learners can improve, progress and achieve success.

for all to express their views and opinions.

Respect for Self

Respect the views and opinions of all students, parents

Promote the health, happiness and well-being of all
students.

8.

Apply the school expectations fairly to all students.

Traffic light:

Traffic light:

Traffic light:

Traffic light:

Traffic light:

Traffic light:

A, B, C, D Cards

A, B, C, D Cards

A, B, C, D Cards

A, B, C, D Cards

