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Learning and Teaching Vision 
 

What do we believe in about learning and teaching? 

At St Joseph’s College we believe the learning process should be engaging, deep, thought-provoking 

and challenging.  We believe that learning is a continuous process and therefore a growth mind-set 

and a willingness to work hard despite difficulties will mean that all learners can achieve their potential. 

Teaching staff in all roles are crucial in this process as they build the relationships and bonds needed 

to inspire students and give them the confidence and skills needed to achieve their goals. 

Our Values: 

 Respect for Faith 

 Respect for Self 

 Respect for Others 

 Respect for Learning 

 Respect for College and Community 
 

These shared beliefs about learning and education are reflected in this policy which outlines the ways 

in which all teaching and support staff should work across the school.   

This is embodied in the SJC 6 which form the foundation for every facet of the school. 
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The SJC 6 
 

 

 

 

SHARED 
PURPOSE 

All parties are clear on what, why & how 

students will learn; lesson has a clear 

narrative or learning thread. 

 

SUBJECT 
KNOWLEDGE 

Students benefit from teacher knowledge 

and management of below aims; complex 

information or instructions are delivered 

with clarity. 

 

ENGAGEMENT 

There is a positive, ‘can do’ atmosphere in 

the class. Teaching is inspirational and 

students are enthusiastic learners. 

 

RESPECTFUL 
RELATIONSHIPS 

Respectful relationships are evident; 

students are engaged, displays assist 

learning and celebrate successes.  

 

CHALLENGING 
& VARIED 

TASKS 

Differentiation encourages all student 

groups to make maximum progress; 

variety encourages engagement. 

 

PROGRESS 
CHECK 

Students progress well as teachers create 

regular opportunities to assess, deliver 

feedback and allow time for student 

reflection. 
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What are the roles and responsibilities for teaching and support staff? 
  

SJC 6 SLT will: 
 

HoD/HoS/curriculum leaders will: 
 

Teachers will: 

 

 be responsible for maintaining high standards in 
learning and teaching.   SLT will support and 
monitor the roles of all staff. 

 lead their teams providing policies and 
procedures, guidance, resources and support to 
improve learning and teaching in their areas.  
They will monitor the quality of learning and 
teaching in their teams. 

 ensure that students know the purpose of their 
learning (aim/objective).   Plan and structure 
their lessons to ensure that learning is related to 
a specific focus, with clear opportunities for 
students to focus on WHAT they are learning and 
HOW they are learning.   

 

 ensure that all teaching staff are teaching an 
appropriate curriculum and are up to date about 
any changes in their specifications. 

 ensure that SoW are regularly reviewed and the 
curriculum remains relevant, rigorous, 
challenging and engaging. 

 know their subjects, be aware of the 
requirements of their curriculum and 
specification.   

 

 provide resources and equipment to ensure all 
learning and teaching is high quality, appropriate 
and relevant. 

 maintain department and subject displays and 
learning environments as well as all equipment 
and resources. 

 create an engaging environment that promotes 
purposeful learning and helps students to make 
connection within and across subjects and the 
wider world. 

 

 ensure that the school’s policy on behaviour is 
effectively implemented and used to support BfL 
and the school’s values upheld. 

 support their teams in the management of 
behaviour and BfL to ensure that all learning 
environments are safe for students to learn in. 

 follow the school’s Behaviour Policy and use the 
rewards and behaviour points system to promote 
behaviour for learning (BfL).  They will guide and 
instruct TAs to support learning within the 
classroom. 

 

 ensure that all teaching staff have the 
appropriate resources to differentiate 
appropriately ensuring that lessons are 
accessible and challenge and stretch students. 

 organise and train their teams effectively to 
ensure that staff are properly developed and 
capable of shaping their teaching to the learning 
needs of ALL students in their classes. 

 use data and prior attainment (SEND, early 
intervention trackers, EHCPs, more able, EAL and 
PP, LA) to ensure that students can access 
learning and they are challenged/stretched, 
including setting homework. 

 

 track the progress of students and groups of 
students; they will provide data for staff to 
support the tracking and monitoring of individual 
and groups of students. 

 make monitoring the progress of students a key 
priority to ensure that learning is taking place 
and progress is being made; leading change to 
raise the attainment and achievements of ALL 
students . 

 use AfL and a range of self and peer assessment 
strategies to assess student progress and enable 
students to assess their own progress through 
the Green Pen Policy (GPP). 
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What are the roles and responsibilities for learners, HoY/tutors and support staff? 

SJC 6 Learners will: 
 

HoY/Tutors will: 
 

Support Staff will: 

 

 have a positive attitude to learning as they know 
what they are learning and why.  They will know 
what success looks like and how to achieve it. 

 as a pastoral leader, demonstrate a depth of 
knowledge about individual and group 
progress, making excellent use of school 
policies and procedures such as planners, 
behaviour and reward policies to effect 
change. 

 know the class as well as the specific 
student(s) they are working with. To share 
their expertise about specific conditions with 
teachers. 

 

 be determined to learn more about subjects; by 
thinking deeply, asking questions and researching. 

 be aware of changes in the PSHE and related 
curriculum.  They will use their subject 
knowledge to create interesting sessions, 
assemblies, talks, trips and visits for students. 

 read and discuss SoW/curriculum 
areas/lessons with teachers and be willing to 
provide suggestions to staff about making 
materials appropriate and accessible to 
students with particular needs. 

 

 try their best and never give up, challenging 
themselves to take risks in their learning. 

 Tutors: to deliver quality tutor time and 
PSHE/Life Skills sessions.  HoYs: to monitor the 
quality of tutor time, the work of tutors and 
PSHE/Life Skills sessions i.e. checking of 
planners, equipment, pastoral learning walks 
etc. 

 engage with the materials provided by the 
teacher and make suggestions about 
accessibility to students i.e. reading level 
appropriate, use of key words. 

 

 focus on their learning and avoid distractions as 
they are independent learners who can think for 
themselves. They will participate fully in lessons 
because they are engaged. 

 nurture and encourage students to engage in 
activities which will aid their progress, develop 
their individual skills and talents to support 
students being satisfied in all aspects of their 
lives. 

 support teachers and the learners within the 
classroom and uphold the standards as 
outlined in school policies on behaviour, 
marking and feedback. 

 

 ensure their behaviour is good by following 
instructions being courteous and respectful.  They 
will be polite, prepared and punctual with the 
ability to be trusted to work well on their own and 
in groups. 

 ensure that the PSHE curriculum is relevant, 
thought-provoking, sensitive to the needs of 
our students and encourages mature 
dialogue. 

 challenge students and help them to 
progress, providing support and guidance on 
a 1-2-1, as well as small group basis. 

 

 regularly review their learning by improving their 
work and checking their progress.  They should 
always aim to improve and better their previous 
performance. 

 

 monitor and track the academic and 
pastoral progress of students.  To document 
and alert others to their findings as required.  
To use data to identify groups at risk of 
underachievement and those making rapid 
progress. 

 keep the teacher informed about the 
progress of students in their learning and 
suggest ways in which this can be further 
supported. 
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Learning and Teaching the SJC Way: Getting the Basics Right! 
At SJC we recognise the importance of learning being ‘good’ every lesson every day.  For the College, 

this means that the basics for learning, equipment, uniform and behaviour have to be the same 

throughout the school.  By working together in this way, students receive a clear and consistent 

message about expectations. 

Students are expected to arrive at school in full school uniform, with all their essential equipment 

including their planner and exercise books.  This means that they are prepared for lessons and for 

learning.  Please refer to the Behaviour Policy for more detail. 

Teaching staff are expected to be aware of the guidelines that follow and to structure their lessons for 

effective learning.  Below is an outline for progress in learning, however, it’s important to note that 

we do not believe in every lesson being the same; we do believe in providing a consistent message 

and establishing clear routines.  

 

The SJC Learning and Teaching Way - CONSISTENCY, CONSISTENCY, CONSISTENCY  

To achieve this, all teaching staff must:  

 be punctual to lessons;  

 ensure learning begins immediately and is the primary focus of every lesson every day; 

 have high expectations for all students aiming to takes them beyond their starting points; 

 ensure that all students can access learning by involving ALL students; offering choice in 

whole class teaching and discussion to give all students the opportunity to be successful; 

 use a variety of tasks including those that require silence, deeper thinking and concentration, 

as well as longer periods of time where students can apply knowledge to exam questions, 

essay writing, redrafting tasks and reading passages; 

Meet & 
Greet

Students line 
up quietly 

Meet 
students at 

the door

Reminder -
‘The Basics’

Do 
now/Starter 

Quiet entry in 
to  the 

classroom 
quietly

Seating plan

Learning 
begins 

immediately

Learning 
activities 

School prayer

Clear purpose -
learning 

objective/s

Use of a variety 
of engaging 

learning 
activities which 
address CASh

Learning 
reviews

Use of 
learning 

check points 
i.e. higher 

order 
questioning

Homework 

Teacher may 
set 

appropriate 
homework

Students 
record in 

their planners 
and teachers 

on Sims

Plenary  

Revisit 
learning 

objective/s 
and progress

Students are 
dismissed 
quietly in 

rows/groups
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 use a range of pre-prepared questioning techniques encouraging ‘no hands’ up, random 

questioning (lollipop sticks), targeted questioning encouraging students to comment on and 

develop one another’s answers  - using Add, Build, Challenge; 

 create a positive learning 

environment using Behaviour for 

Learning strategies; 

 regularly review and assess the 

learning and progress of their 

students;   

 mark in purple pen and ensure students make improvements in green pen; and 

 adhere to all College policies and procedures and apply these fairly. 

 

In addition, the front of all exercise books must be labelled in the same way (deviation from this must 

be in line with subject/department requirements and agreed with the AHT for L&T/QA).  

 Books must be labelled accordingly: 

 

 

 

Personalised Provision and Support 

 Teachers must have differentiated resources/starting points/scaffolds/learning activities for 

students. 

 Teachers must be proactive about directing any TAs in terms of support for specific students 

by meeting with TAs and supplying them with SoW/curriculum maps/resources (including 

during different parts of the lesson).  Where TAs are not present within lessons, teachers 

should seek out the expertise they require through the Learning Support Unit (LSU). 

 

Presentation of Books and Work 

It is imperative that students receive a consistent message about the presentation of their books, this 

is printed in every student planner (please see the copy in the appendix of this document).  Staff should 

also refer to the guidance on the inside front cover of KS3 books. 

John Smith  8.4  

Subject (Set 1) 

Teacher 

Autumn term 2017 
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Know Your Students 

Teachers will create Class Folders with key information for each class they teach: 

 Using all available data, teachers will create annotated seating plans with more able, SEND, 

looked after and pupil premium students identified (a duplicate should also be stored in your 

TEAM drive for cover teachers and HoD/S).  This shows that you have thought about where 

students learn best and are catering to their needs as learners. 

 Teacher tracking should also be evident and updated after each data drop.  Tracking sheets 

can also include internal assessments.  This demonstrates your understanding of how students 

are progressing as they learn new units. 

 SEND information, SEND planning, Teacher/TA agreements and plans should also be kept in 

class folders.   

 All staff have Class Folders and these are expected to be kept up to date. 

 

Our principles - why we assess?  

In brief: because we care.  At this College, we believe that students benefit from our verbal and written 

feedback, and as a result they are able to make improvements in their understanding and application. 

Therefore, we focus on ensuring: 

 Pupils know where they are in their learning, where they are going and how to get there to 

secure good progress and outcomes. 

 Teachers know where students are in their learning and use this information in their planning 

to secure good progress of all. 

 

Feedback, Feedforward and DIRT  

 

At the College, staff mark in purple pen and students correct their work and that of their peers using 

green pen.  Our minimum requirement for formal formative feedback is the completion of a Pink 

CRIB sheet and or WWW/EBI sheets once (foundation subjects) or twice (core subjects) every half 

term. 

All teaching staff are expected to use a range of assessment strategies in their lessons.  As we believe 

that swift intervention is most effective in changing student habits we expect teaching staff to employ 

the following frequently: 

 Questioning which follows ADD, BUILD, CHALLENGE – see Bloom’s guidance on this in the 

appendix; 

 Oral and written feedback (specific, focused and targeted comments which relate to what 

students are doing well and how they can improve); 

 Use models of good work and share success criteria with students; 

 Peer and self-assessment (please refer to the Green Pen Policy for more detail); 
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 Application of the literacy codes (please see the appendix, the Assessment and Feedback 

Policy and student planners); 

 Pink CRIB sheets and or WWW/EBI sheets must be used in accordance with the Assessment 

and Feedback Policy; 

 DIRT (directed improvement reflection time) which is a specific time given so that students 

can act upon feedback by improving their work.  We have 75 minute lessons and 

WWW/EBI/key word sections in books – teachers should use a minimum of 15 minutes within 

a lesson to encourage students to complete DIRT. 
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How do we quality assure learning and teaching? 

At the College we have our own system to assess the quality of learning and teaching.  We do not 

believe that a single lesson observation is an adequate reflection of learning or teaching and therefore 

we use a range of procedures, where the primary focus is whether or not learning and teaching is 

meeting the SJC 6 standard (see the appendix for the rubric).  As we believe in a ‘growth mind-set’, 

we believe that we are all constantly learning and improving, hence our methods for assessing learning 

and teaching produces largely  qualitative data and is based on the following three statements.  We 

hope that by providing feedback in this way, all staff will focus on improvement, development and 

growth. 

I like . . . 
I notice . . . 
I wonder . . . 
 
NB.  For examples and further information about how these statements are used, please see the 
appendix. 

Key Quality Assurance Procedures 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Half Term 1 

SLT T&L Team moderation 

All new staff – Mini climate walks [SLT] 

Learning Walks and book checks [MLT] 

Wave 1 Learning walks [SLT T&L Team] 

Half Term 2 

Learning Walks and book checks [MLT] 

Wave 2 Learning walks [SLT T&L Team] 

Half Term 3 

Learning Walks and book checks [MLT] 

Wave 3 Learning walks [SLT T&L Team] 

Half Term 4 

Learning Walks and book checks [MLT] 

Wave 4 Learning walks [SLT T&L Team] 

Half Term 5 

Learning Walks and book checks [MLT] 

Wave 5 Learning walks [SLT T&L Team] 

Half Term 6 

Learning Walks and book checks [MLT] 

Learning walk book check {SLT and 

MLT} 
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Formal Observations 

We want to be supportive and therefore believe that formal observations have a place for new and 
trainee staff, as well as for staff who require additional support.  When these are used, staff are 
expected to provide a formal lesson plan and resources, as well as their classroom folders. 

Climate Walks and Learning Walks 

Climate (CWs) and Learning Walks (LWs) are an opportunity for middle leaders/aspirant middle 

leaders and the L&T Team to gain an informal insight into daily learning for students at SJC.  As SJC 

operates an ‘open door policy’, CWs/LWs are simply an extension of this practice where the member/s 

of staff conducting the walk will be able to assess the consistency of practice within the given area.  

These are calendared and may be organised on the following basis: department, subject, group, key 

stage and/or year group.  Reports are recorded on Blue Sky. 

Book Looks 

We use Book Checks to maintain standards (please see the Assessment and Marking Policy for more 

detail).  Reports are recorded on Blue Sky. 

Essentially, we expect to see the following: 

 Students are being set appropriate and demanding work; 

 Students are being given a wide variety of tasks; 

 Learning is appropriately differentiated for students; 

 Work, homework and planners are presented well; 

 College procedures such as use of the purple pen for marking, the Green Pen Policy (GPP), 

the editing code and homework are being maintained; and 

 Homework is regularly set and recorded accurately in planners. 

Securing Exceptional Progress Programme (SEPP) 

The programme is organised into six after school sessions led by Lead Practitioners and Senior Leaders. 

This is a programme of targeted support sessions to enable teachers to secure exceptional student 

progress through the delivery of consistently good and outstanding teaching. Each session focusses 

on one of the SJC 6.  

 All sessions run after school from 3.00-4.00pm.  

 Really great activities that are easy to implement.  

 Resources and ideas, all from people who have been there. 

 A tool kit to help teachers and all learners succeed. 

‘Good in Six’ Programme 

The ‘Good in Six’ programme is designed to offer structured support through a Coaching and 

Mentoring Programme for staff so that they can develop their teaching practice. A staff member will 

begin this programme if they have been identified as not meeting the SJC 6 standard through the 

quality assurance procedures the school adopts. 

Therefore, all feedback and support should be focused on developing pedagogy in the areas outlined 

in this policy. Importantly, the process is underpinned by a professional dialogue in which ideas and 

expertise are shared. 
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Staff who fail to make the necessary improvements and achieve the SJC 6 standard will be placed on 

capability (please see the Appraisal, Disciplinary and Capability Policies for further detail). 

How to address concerns? 

If teaching staff disagree with feedback they have been given or the way in which QA procedures have 

been carried out, they are advised to address it directly with the middle or senior leader.  They can 

also make the AHT responsible for L&T/QA aware of the issue.  Should the matter not be resolved 

through these informal arrangements, please refer to the line management structure and ensure that 

the AHT for L&T/QA is aware.   

Serious issues which remain unresolved through the employment of the above practices must then 

be deferred to the school policies relating to appraisal, dispute and disciplinary, and capability 

procedures.  

And finally . . . 

We want to support teachers and ensure that the College’s message on learning and teaching is 

clear, consistent and comprehensive.  Please take the time to read this policy carefully, in particular 

the documents in the appendix as we are committed to students at this College learning to a high 

standard everyday every lesson. 
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Appendix 

Teacher Tips! – Five things highly effective teachers do 

 
Five things highly-effective teachers do 

 
1. Harnessing learning intentions, narrative and pace  
When teachers set learning intentions and use appropriate pace and have a clear and strong narrative about 

their teaching and curriculum, then students are more secure about their learning, and achievement and 

understanding is increased. 
 

When teachers are clear about their learning intentions then the students become more engaged and feel 

more secure in their learning. But it is about more than just setting a learning intention or goal; importantly it 

is also about linking the intention to the learning outcome and success criteria for the lesson, as well as 

ensuring curricula progression. 
 

This becomes the basis for the narrative of the lesson. Teachers with a strong sense of narrative are able to 
engage with deviation, knowing how to bring the discussion back on track. Pace is also necessary to keep the 
lesson lively and through increasing tempo, deal with potential low-level disruption. A learning intention for 
a lesson or series of lessons is a statement that describes clearly what the teacher wants the student to 
know, understand and be able to do as a result of the learning and teaching activity. In formulating the 
learning intention it is essential to consider three components: 

 
• an action word that identifies the performance to be demonstrated   
• a learning statement that specifies what learning will be demonstrate   
• a broad statement of the criterion or minimum standard for acceptable performance, e.g. ‘By the end 

of the lesson you will be able to describe foundation concepts and questions in ...’  
 

2. Setting challenging learning tasks  
When learning tasks are purposeful, clearly defined, differentiated and challenging then the more 

powerful, progressive and precise the learning for all students. 
 

In many of the instructional rounds conducted, we found that by and large, most students did not find the 
tasks they were set very challenging. Yet it is the tasks that students do that predict their performance. This 
requires setting tasks that are within the student’s ‘zone of proximal development’ and differentiated, if their 
learning is to progress. Usually, this involves having three or four ‘graded tasks’ available for each group with 
scaffolding around the task to ensure success. In Looking in classrooms, Good and Brophy1 identified the six 
components listed below as central to scaffolding support for pupils carrying out tasks. 

 
1. Develop student interest in accomplishing the intended goal of the task.   
2. Demonstrate an idealised version of the actions to be performed.   
3. Simplify the task by reducing the steps.   
4. Control frustration and risk.  
5. Provide feedback that identifies the critical features of discrepancies between what has been 

produced and what is required.  
6. Motivate and direct the student’s activity to maintain continuous pursuit of the goal.  

 
Closely associated with scaffolding is the gradual transfer of responsibility for managing learning. As 

students develop expertise they begin to assume responsibility for regulating their own learning, by 

asking questions and by working on increasingly complex tasks with increasing degrees of autonomy. 
 
1 Good, T & Brophy, J 2008, Looking in classrooms, 10th edn, Allyn and Bacon, Boston, Massachusetts. 
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3. Framing higher order questions  
When teachers systematically use higher order questioning, the level of student understanding 

is deepened and their achievement is increased. 
 

Hattie’s research on Visible learning 2 tells us that questioning is the second most prevalent teaching method, 
after teacher talk. Most teachers spend between 35% and 50% of their time in questioning. Questioning has a 
positive impact on student learning - but this effect is associated more with higher order questioning which 
promotes higher order thinking and curiosity. The evidence suggests that most teachers ask low-level 
questions, related more to knowledge acquisition and comprehension. Research studies suggest that 60% of 
teachers’ questions recall facts and 20% are procedural in nature. Bloom’s taxonomy of learning objectives is 
widely used as a basis for structuring questions, particularly higher order questions. 

 
• Knowledge - recall previous material learned   
• Comprehension - demonstrate understanding of facts and ideas   
• Application - solve problems by applying knowledge, facts and skills learnt in different ways and 

situations  
• Analysis - examine information and break into parts, make connections and support ideas and arguments  
• Evaluation - present judgements, recommendations and opinions   
• Synthesis - compile information in different, more creative ways; choose other solutions  

 
The following sequence works well, as this approach makes everyone responsible for generating an 

answer, particularly when combined with some of the simple cooperative techniques described later in 

this section. 
 

• Frame a question to the whole class   
• Allow students time to think - ‘wait time’   
• Only then, call on someone to respond  

 
4. Committing to assessment for learning  
When peer assessment and assessment for learning (AfL) are consistently utilised, student engagement, 

learning and achievement accelerates. 
 

The generally accepted definition of Assessment for Learning (AfL) has been defined previously as: ‘The 

process of seeking and interpreting evidence for use by learners and their teachers to decide where the 

learners are in their learning, where they need to go and how best to get there’. This may be organised 

differently in different schools, but the rationale is always the same. 
 

• Clear evidence about how to drive up individual attainment   
• Clear feedback for and from pupils, so there is clarity on what they need to improve and how best they can 

do so  

• Clarity for students on what levels they are working at, with transparent criteria to enable peer 

coaching  
• A clear link between student learning and lesson planning  

 
2 Hattie, J 2009, Visible learning: a synthesis of over 800 meta-analyses relating to achievement, Routledge, Oxon. 
 
The OECD project on formative assessment concluded that it is one of the most useful strategies in improving 

student performance. The following practices most consistently emerged during their research: 
 
• establishment of classroom cultures that encourage interaction and the use of assessment tools  
• establishment of learning goals and tracking individual student progress   
• use of varied instruction methods to meet diverse student needs   
• use of varied approaches to assess student understanding feedback on student performance and 

adapting instruction to meet learner needs  
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• active involvement of students in the learning process.  

 
Teachers need to continue to develop their understanding of how students learn so they can help them to: reflect 

on how they learn; develop learning strategies and apply them in different circumstances; and engage in high quality 

dialogue with teachers, peers and others. 
 
5. Implementing cooperative group structures  
If teachers use cooperative group structures/techniques to mediate between whole class instruction and students 

carrying out tasks, then the academic performance of the whole class will increase as well as the spirit of 

collaboration and mutual responsibility. 

Cooperative group work has a powerful effect in raising pupil achievement because it combines the dynamics of 
democratic processes with the discipline of academic enquiry. It encourages active participation in learning and 
collaborative behaviour by developing social as well as academic skills. The approach is highly flexible and draws on 
a wide range of methods - individual research, collaborative enquiry and plenary activities - and allows the 
integration of them all into a powerful teaching tool. It is most commonly used as part of the direct instruction 
model, both as part of teacher instruction and the structuring of group activities, although at times the teacher will 
use the approach to structure a whole lesson or series of lessons. 
There is a wide range of strategies that comprise cooperative group work. They are all underpinned by the 

following five principles: 
 
1. Positive interdependence: When all members of a group feel connected to each other in the accomplishment 

of a common goal - all individuals must succeed for the group to succeed.  
 
2. Individual accountability: Where every member of the group is held responsible for demonstrating the 

accomplishment of their learning.  
 
3. Face-to-face interaction: When group members are close in proximity to each other and enter into a dialogue 

with each other in ways that promote continued progress.  
 
4. Social skills: Human interaction skills that enable groups to function effectively (e.g. taking turns, 

encouraging, listening, clarifying, checking, understanding, probing). Such skills enhance communication, 

trust, leadership, decision-making and conflict management.  
 
5. Processing: When group members assess their collaborative efforts and target improvements.  
 
Cooperative group work requires pupils to practise and refine their negotiating, organising and communication 
skills, define issues and problems and develop ways of solving them. 
This includes, collecting and interpreting evidence, hypothesising, testing and re-evaluating. 
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SJC Learning Mat  
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SJC 6 Rubric 
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MIME – Maximum Impact, Minimum Effort 

This myth buster is derived from Ofsted feedback.  Please manage your time effectively and make sure that 

you are marking SMART.  Make effective use of DIRT weeks to ensure that students are acting on feedback 

and improving their work. 
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Bloom’s Taxonomy – Improving Questioning 

Knowledge 
What happened after . . .? 
How many . . .? 
Who was it that . . .? 
Can you name the . . .? 
Described what happened at . . .? 
Who spoke to . . .? 
Can you tell why . . .? 
Find the meaning of . . .? 
What is . . .? 
Which is true or false . . .? 
Comprehension 
Can you write in your own words . . .? 
Can you write a brief outline . . .? 
What do you think might happen next . . .? 
Who do you think . . .? 
What was the main idea . . .? 
Who was the key character . . .? 
Can you distinguish between . . .? 
What differences exist between . . .? 
Can you provide an example of what you mean . . .? 
Can you provide a definition for . . .? 
 
Application 
Do you know another instance where . . .? 
Could this have happened in . . .? 
Can you group by characteristics such as . . .? 
What factors would you change if . . .? 
Can you apply the method used to some experience of your own . . .? 
What questions would you ask of . . .? 
From the information given, can you develop a set of instructions about . . .? 
Would this information be useful if you had a . . .? 
 
Analysis 
Which events could have happened . . .? 

If . . . happened, what might the ending have been? 
How was this similar to . . .? 
What was the underlying theme of . . .? 
What do you see as other possible outcomes? 
Why did . . . changes occur? 
Can you compare your . . . with that presented in . . .? 
Can you explain what must have happened when . . .? 
How is . . . similar to . . .? 
What are some of the problems of . . .? 
Can you distinguish between . . .? 
What were some of the motives behind . . .? 
What was the turning point in the game . . .? 
What was the problem with . . .? 
Synthesis 
Can you design a . . . to . . .? 
Why not compose a song about . . .? 
Can you see a possible solution to . . .? 
If you had access to all resources how would you deal with . . .? 
Why don’t you devise your own way to deal with . . .? 
What would happen if . . .? 
How many ways can you . . .? 
Can you create new and unusual uses for . . .? 
Can you write a new recipe for a tasty dish? 
Can you develop a proposal which would . . .? 
Evaluation 
Is there a better solution to . . .? 
Judge the value of . . .? 
Can you defend your position about . . .? 
Do you think . . . is a good or a bad thing? 
How would you have handled . . .? 
What changes to . . . would you recommend? 
Are you a . . . person? 
How would you feel if . . .? 
How effective are . . .? 
What do you think about . . .?
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Bloom’s Taxonomy Wheel 

 The inner circle (purple) relates to the structure of questions. 

 The orange circle relates specific language a teacher can use in questioning to the elements of 
Bloom’s. 

 The outer/green circle relates to the 
type of activities a teacher could set 
providing choice. 

 

Questioning - 11 Top Tips 

 Extend thinking time (up to 12 
seconds for Higher Order questions) 

 Use a planned mix of conscripts and 
volunteers 

 Phone a friend (not literally) 

 Preview the big questions 

 Think – Pair – Share 

 Specify minimum number of words in 
answer / include the word “because” 
in an answer 

 Sequence questions to provide 
challenge (cf Bloom’s Taxonomy) 

 Ask pupils to analyse a bank of 
questions and evaluate which are the 
hardest 

 Hands-free questioning 

 Select pupils at random to answer 
questions 

 Provide criteria for quality answers 
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What does student work look like at SJC? 
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Quality Assurance Procedures (definitions): 
 

• Climate Walks (CWs): these are carried out by the Learning and Teaching Team (members of SLT) on 

teachers and support staff. 

• Learning Walks (LWs): these are carried out by middle leaders on teachers and support staff. 

• Formal observations: these are used for new members of staff at all levels, trainee teachers and may 

be used where concerns have been raised. 

• SLT Walks: SLT have a ‘Walk the School’ timetable which is an opportunity for them to check standards 

and expectations are being maintained and offer support where necessary.  As the College has an ‘open door 

policy’, SLT walks are simply an extension of this, where SLT will ‘pop in’ to lessons informally. Staff do not 

need to prepare and no formal records are kept. 

• Book Checks (BCs): these can be carried out by the L&T Team and middle leaders and may focus on a 

particular group, set, year group or key stage.  

• Securing Exceptional Progress Programme (SEPP): this is our informal support programme for staff 

where concerns have been raised through formal observations, CWs, LWs and BCs.  It is based on the SJC 6. 

• ‘Good in Six’ Programme: this is our formal 6 week support programme where serious concerns have 

been raised.  Staff who fail to make the necessary improvements and achieve the SJC 6 standard will be placed 

on capability (please see the Appraisal, Disciplinary and Capability Policies for further detail). 

• Team-teaching: this is organised by HoD/S to improve practice within their areas and offer support. 

• Peer observation and Learning Trios: these observations can be arranged informally as well as being 

requested.  The Learning Trios is a coaching programme which is currently a pilot scheme at the College 

involving teachers from the Learning and Teaching Group (LTG).
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Lesson Observation Teachers’ Standards from September 

2012 
 

1 Set high expectations which inspire, motivate and challenge pupils (High expectations) 
 establish a safe and stimulating environment for pupils, rooted in mutual respect 
 set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions 
 demonstrate consistently the positive attitudes, values and behaviour which are expected of 

pupils. 
 

2 Promote good progress and outcomes by pupils (Progression) 
 be accountable for pupils’ attainment, progress and outcomes 
 plan teaching to build on pupils' capabilities and prior knowledge 
 guide pupils to reflect on the progress they have made and their emerging needs 
 demonstrate knowledge and understanding of how pupils learn and how this impacts on 

teaching 
 encourage pupils to take a responsible and conscientious attitude to their own work and study. 

 

3 Demonstrate good subject and curriculum knowledge (SK and Pedagogy) 
 have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain 

pupils’ interest in the subject, and address misunderstandings 
 demonstrate a critical understanding of developments in the subject and curriculum areas, and 

promote the value of scholarship 
 demonstrate an understanding of and take responsibility for promoting high standards of 

literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist 
subject 

 

4 Plan and teach well structured lessons (Planning) 
 impart knowledge and develop understanding through effective use of lesson time 
 promote a love of learning and children’s intellectual curiosity  
 set homework and plan other out-of-class activities to consolidate and extend the knowledge 

and understanding pupils have acquired 
 reflect systematically on the effectiveness of lessons and approaches to teaching  
 contribute to the design and provision of an engaging curriculum within the relevant subject 

area(s). 
 

5 Adapt teaching to respond to the strengths and needs of all pupils (Individual Needs) 
 know when and how to differentiate appropriately, using approaches which enable pupils to be 

taught effectively 
 have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and 

how best to overcome these 
 demonstrate an awareness of the physical, social and intellectual development of children, and 

know how to adapt teaching to support pupils’ education at different stages of development 
 have a clear understanding of the needs of all pupils, including those with special educational 

needs; those of high ability; those with English as an additional language; those with disabilities; 
and be able to use and evaluate distinctive teaching approaches to engage and support them. 

 

6 Make accurate and productive use of assessment (Assessment) 
 know and understand how to assess the relevant subject and curriculum areas, including 

statutory assessment requirements 
 make use of formative and summative assessment to secure pupils’ progress 
 use relevant data to monitor progress, set targets, and plan subsequent lessons 
 give pupils regular feedback, both orally and through accurate marking, and encourage pupils 

to respond to the feedback. 
 

7 Manage behaviour effectively to ensure a good and safe learning environment  
(Behaviour) 

 have clear rules and routines for behaviour in classrooms, and take responsibility for promoting 
good and courteous behaviour both in classrooms and around the school, in accordance with 
the school’s behaviour policy 

 have high expectations of behaviour, and establish a framework for discipline with a range of 
strategies, using praise, sanctions and rewards consistently and fairly 

 manage classes effectively, using approaches which are appropriate to pupils’ needs in order to 
involve and motivate them 

 maintain good relationships with pupils, exercise appropriate authority, and act decisively when 
necessary. 

 

8 Fulfil wider professional responsibilities (Professional values and practice) 
 make a positive contribution to the wider life and ethos of the school 
 develop effective professional relationships with colleagues, knowing how and when to draw on 

advice and specialist support 
 deploy support staff effectively 
 take responsibility for improving teaching through appropriate professional development, 

responding to advice and feedback from colleagues 
 communicate effectively with parents with regard to pupils’ achievements and well-being. 

 
 Part Two: The following statements define the behaviour and attitudes which set the required 
standard for conduct throughout a teacher’s career. 

 Teachers uphold public trust in the profession and maintain high standards of ethics 
and behaviour, within and outside school, by: 

 treating pupils with dignity, building relationships rooted in mutual respect, and at all times 

observing proper boundaries appropriate to a teacher’s professional position o having regard 

for the need to safeguard pupils’ well-being, in accordance with statutory provisions o 
showing tolerance of and respect for the rights of others o not undermining fundamental 

British values, including democracy, the rule of law, individual liberty and mutual respect, and 

tolerance of those with different faithsand beliefs o ensuring that personal beliefs are not 

expressed in ways which exploit pupils’ vulnerability or might lead them to break the law. 
 Teachers must have proper and professional regard for the ethos, policies and 

practices of the school in which they teach, and maintain high standards in their own 
attendance and punctuality.  

 Teachers must have an understanding of, and always act within, the statutory 
frameworks which set out their professional duties and responsibilities. 
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The Editing Code 
Spelling, Punctuation and Grammar 

 Marking in all subjects should include the students’ use of English, particularly spelling, 

punctuation and grammar, standard symbols should be used 

Symbol Meaning (task) 

Sp Spelling error (find & write out the correct spelling) 

P Punctuation error (change or remove the punctuation) 

Λ Missing word(s) Add in the correct word 

c Capitalisation error 

// New paragraph needed 
 

g Grammatical error 

?~~ Unclear meaning or word (Change) 

T Target 

w Incorrect word (Change to the correct word) 

Green Pen Policy

Green pens are for student use.  You can use them to peer and self assess 
work 

1) To peer assess someone else’s work.  The student peer assessor should make 

corrections in green pen.  Then, at the end of the work the peer assessor should write  

-What went well (W.W.W.) 

-Even better if (E.B.I.)  

2) Proof reading Before a student hands in a piece of work, place a success 

criteria on the board and get students to amend and improve their work.   

3) Editing When you take in a piece of work to mark, do not make corrections 

yourself but instead use your department’s marking symbols in the margin to 

highlight errors.  Students should be given time in the next lesson to make the 

corrections themselves 

4) In response to marking feedback 
Students can use the green pens to respond to marking feedback. Strong feedback 

is timely, specific, actionable and useful.  Students should be given opportunities 

to re-learn and practice the skill again right away. 
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The Basics  
These posters are printed and laminated.  Colonel Kitchener should be placed at the front of your classroom by the board and/or on the outside door of 

your classroom door.  The equipment poster is in every student planner.  This too can be displayed in classrooms near the board or displayed on the outside 

of the classroom door. 

  



34 | P a g e  
 

Presentation, Layout and Marking at SJC (printed in every student planner) 
Please refer to these guidelines in your initial lessons in September and throughout the year.  Students in KS3 track their progress using the front section of their books and 

KS4 students track their progress on these graphs.  Please see your HoD/S for your department copies. 
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Lesson Plan Proforma 
This lesson plan is stored in the W drive. 
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Standardising Climate Walks and Learning Walks 
 

To quality assure CLIMATE and Learning Walks, please can we all do the following: 

When you are in the classroom/learning environment: 
o Aim to speak to at least a quarter of the class quietly and discreetly with different starting 

points and varied abilities (H/M/L achievers). 
o Watch the learning taking place unobtrusively (preferably from the front/side of the 

classroom). 
o Speak to additional members of staff to find out about their role in supporting the learning 

(knowledge of the SoW/curriculum map) and the learners.  
o Make a note of students you speak with as well as those whose work you review. 

 
Prompts for reviewer questions to students 

 Talk me through what you are doing 

 What is your target level/grade?  What level/grade are you working at/predicted? 

 What do you need to do to improve your work? 

 Have you done this before? 

 Do you think you learn well/a lot in this class? 

 Do you find the work easy/hard/challenging? 

 How regularly does your teacher mark your work AND/OR provide you with feedback? 

 What do you do if you don’t understand something? 

 Is learning in this lesson always the same? 

 What do you know now that you didn’t know at the beginning of the lesson/last 

week/beginning of the term? 

 

As the reviewer, ask yourself these questions! 

o Progress:  Are all learners meeting/exceeding targets based on pupil progress data i.e. TMFs, 

Aps, CAGs etc? 

o Shared purpose: Are all students clear about what they are learning and the purpose of their 

learning? 

o Subject Knowledge: Is the teacher’s subject knowledge secure, evident and relayed to 

students clearly? 

o Engagement:  Is the learning environment positive?  Are students engaged in what and how 

they are learning?  Does the teaching approach encourage and support all learners? 

o Respectful relationships:  Is the relationship between teacher and students respectful?  Is 

this evident in the classroom displays, students’ attitudes towards one another and in BfL? 

o Challenging and varied tasks: Is the work deep and challenging for all learners at all levels? 

o Utilise AfL strategies: Are a range of strategies used to assess progress as learning is taking 

place? Is teaching adapted to reflect student learning and aid progression? 

o Differentiation: Is the learning sufficiently differentiated to ensure access for all at every 

stage of learning? 

o Additional staff: If staff other than the teacher are present, are they aware of the teacher’s 

plan for the lesson and series of lessons?  Are they involved and engaged in supporting 

learners? 

o Feeding-forward: Have the books been marked up to date (within 3 weeks)? 
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o D&F: Are students being shown/told how to improve? Is there enough evidence of D&F 

marking? Is there clear evidence of deep marking? 

o DIRT and GPP: Are students responding to teacher comments and acting on feedback?  Is 

there evidence of GPP? 

o Independent learning (Homework): Is there evidence of independent learning?  For KS3, are 

the trackers up to date? For KS4/5, are the students producing their own revision materials?  

o School policies: Is the teacher using purple pen for marking? Are the students using green 

pen for self/peer assessment? Is the classroom folder complete (curric. maps, data sheets, 

seating plans, G&T/SEN/EAL/PP/LA evident) and up to date? Are students working in 

blue/black pen? In books, is work presented properly? If KS5, are the appropriate materials 

evident in the folder/book? Is the school’s policy on independent learning being followed? 

 

When you are completing the CW/LW report on BlueSky, use these prompts and statements. 

 

 

 Question prompts Potential statements 

I l
ik

e 
. .

 . 

Talk me through what 
you are doing 
 
What is your target 
level/grade? 
 
What level/grade are 
you working 
at/predicted? 
 
What do you need to 
do to improve your 
work? 
 
Have you done this 
before? 
 
What do you know 
now that you didn’t 
know at the beginning 
of the lesson/last 
week/beginning of the 
term? 
 

o Students were able to explain what they were learning and what success looked 
like in this topic. 

o Students were writing using connectives and subject terminology. 
o Students were clear about the lesson objective and how this related to the 

SoW/exam specification/wider world. 
o The level of difficulty evident in what students were learning and the explicit 

way you explained the task. 
o Progress over time is clearly evident in the quality of work produced by 

students, as well as their responses to feedback. 
 

I n
o

ti
ce

 . 
. .

 

o Some students had finished early as they were high achievers. 
o Some students found it difficult to follow your instructions.  
o Students became a bit distracted and began disrupting learning. 
o Students were reluctant to ask/answer questions and ask for help. 
o Students were all completing the same task but some couldn’t access it. 
o Students were not presenting their work as outlined in the school policy. 
o The TA was not aware of the SoW/curriculum map/exam specification and was 

not instructed by you. 
 

I w
o

n
d

er
 . 

. .
 

o Could you revisit your seating plan to ensure that the least able students are 
paired up with more able students? 

o Could you reduce teacher-talk and allow students to question one another? 
o Would students have benefited from question stems/paired work/more time to 

work individually? 
o Could you use questioning/AfL to support the less able students and stretch the 

higher achievers? 
o Could students have prepared for this unit ahead of the lesson? 
o Are your resources inspiring and engaging?  Could you consider changing your 

resources to suit the needs of your learners? 
o Have you observed someone in your department with a similar group? 

 


